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CHAPrER I
INTRODUCTION
The modern school has two basic responsibilities:
first, to the democratic society which supports i t; second,
to the boys and girls whom it serves .

Every educational program

must operate on the assumption that each pupil must strive for
maximum personal development .

A further assumption that each

pupil must at sometime take his place in life as a productive
member of society is also inescapable .

These two assumptions

imply t hat each pupil must plan his school and community
activities according to some definite patt ern.
In order for the pupil to learn to plan his activities
according to some definite pattern, there should be some
educational service that would recognize the personal goals
of each pupil and that would assist the pupil in the formulation of realistic goals .

There are certain fundamental rights

for each pupil that should be met by the school which he is
attending .
Pupil. 11

These are known as the "Bill of Rights for Each

They areil

1. Each pupil has the right to use accurate information about himself and his envi ronment.
2.

Each pupil has the right to plan his activities
in a non-authoritarian atmospher e .

1Edward c. Roeber , Glen E . Smith,and Clifford E. Erickson,
Organizati on ,sn,g Admini stration Qf.. Guidance Services (New York :
McGraw- Hill Book Company, Inc. , 1955), pp . 1-4.
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3. Each pupil has the right to individual
attention in planning his goals.

l+.

Each pupil has the right to organized
assistance in following through his plans.

On the basis of these rights, it is felt that they cannot be realized through u1ncidenta1 11 or "accidental" planning
of activities.

Only through systematic and organized assist-

ance can each pupil have the opportunity to choose and to work
toward realistic goals.

This systematic and organized

assistance can be brought into concrete existence by the
organizing and administering of guidance in the school setting.
Statement of the Problem
The purpose of this study is to determine the need for
guidance, to determine the extent to which the need 1s being
met under present conditions, and to propose a program of
guidance based upon the revealed need.
More specifically, the purpose is to evaluate critically
the guidance activities at Ball High School, Seguin, Texas,
and to propose a program of organized guidance services that
will meet better the needs as revealed through this study.
Significance of the Problem
The writer feels that it is the firm belief of every
intelligent individual, that all communities should attempt
to improve their educational programs, and as communities
attempt to do this, individualized planning by pupils emerge
as a necessary part of the communities educational objectives.
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As a school's curricula expands, the need for careful choices
becomes more important.

As adult

society becomes more complex,

the need for information about that society becomes more acute.
As teachers attempt to individualize instruction, the need for
more a nd better information about pupils becomes more essential.
As youngsters are encouraged to become more self-directive, their
need for understanding themselves becomes more evident.

It

is because of these and many other similar conditions, the
writ er is concerned with organizing an adequate guidance program
at Ball Hi gh School.
This study intends to present a composite picture of
what constitutes an adequate guidance program.
Furt her, it intends to show how all members of the school
st af f and student body benefit from the guidance program, and
in many ways contribute to it.
The writer also feels that more should be done by the
school to help students with their many varied and diverse
per s onal and social problems.

Some definite assi stance should

be provided that will enable students to know exactly where to
go for help with the solution of problems that confront them
and are so important in their everyday life situations.
He also feels that, due to the employment outlook in and
around the school's setting, guidance services which are
adequately organized should be made available to assist pupils
in establishing their educational and vocational goals.
Guidance services should also be made available to assist
pupils in their efforts to become more productive members of
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their families and of their community.
It is hoped that a study of this nature will bring into
focus a clear picture of what Ball High School can do to better
meet the needs of it's pupils .
Finally, it is desired that the program proposed in this
study will eventually be initiated into the educational program
of the school .
Limitations of the Problem
Certain limitations have been set for this investigation
and these should be noted .
First, this study will be limited tothe guidance needs
of two-hundred twenty students currently enrolled at Ball
High School, grades seven through twelve , for the academic
year 1956- 57 .
Secondly, the data is limited to the use of Form J and
Form Hof the Mooney Problem Check Lists for determining the
need for guidance; the rating scale,

11

A Self- Study Guide in

High School Guidance and Counseling Programs ; rt and a "Check
List on Guidance for Teachers , Counselors, and Administrators 11
for evaluating the present guidance activities being carried
on by the school .
Thirdly, it will consider current theories of guidance
as these are reported in the literature, as well as current
guidance practices being carried on in other schools in the
State of Texas .
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Basic Assumptions
This study is based on the following assumptions:
1.

That the needs of the pupils are of such a nature as

to warrant the establishment of a guidance program.
2.

That the present program is not sa~isfactorily meeting

the needs of students .

3. That tbere is a positive interest on the part of
sta~f and students for the establishment of adequate guidance
services .
Hypotheses
There are two basic hypotheses pertinent to this study
to which attention will be given.
1.

That the present guidance activities at Ball High

School are meeting unsatisfactorily the current needs o~
students.
2.

That the present guidance activities may be classi-

fied as incidental guidance.
P,rocedure and Description of the Literature
In this study, textbooks and pamphlets pertinent to the
field of counseling and guidance were used in addition to
certain selected professional journals such as the Journal .Q!
Applied Psvchologx and the Personnel .s:ng Guidance Journal .
Secondly, to determine individual student problems,
the Mooney Problem Check List was administered to 220 students
of grades seven through twelve .
Thirdly , a survey of school guidance activities was
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made with the use of the rating scale , "A Self-Study Guide for
High School Guidance and Counseling Programs ."
Fourthly, to obtain staff reaction to and preparation
for guidance, a "Check List on Guidance for Teachers, Counselors, and Administrators 11 was administered to the principal
and thirteen teachers of the school .
Fifthly, a critical evaluation was made of the present
guidance activities in the light of revealed student needs as
well as the current guidance activities.
Finally, a program of guidance services was proposed on
the basis of these findings .
Setting of the Problem
Ball High School is located in Seguin, Texas , a small
city in South- Central Texas . Seguin, with a population of
14,0001 is the county seat of Guadalupe County . Due to the
gradual growth since the time of this census, and a recent
extension of the city limits , the present population , as
estimated

by

the City Mayor's Office, is approximately 18,000 .

Industrial payrolls in Seguin and Guadalupe County are provided
by

a variety of both large and small industries .

Oil is found

in considerable quantities in the eastern, northeastern and
southeastern parts of the county, providing one of the main
sources of income .

Other sources of payroll income are from a

flour mill, cotton oil mill, canning and processing

lcensus taken in 1950 by the
Bureau of Census .

u.

S . Department of Commerce,
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plant devoted exclusively to Mexican foods, cotton goods
manufacturer, feed mills, hat manufacturer, steel processing
mill , and other processing plants. 1
Seguin is located in a rich farming area in the valley
of the Guadalupe River.

The soil ranges from black heavy to

a lighter and generally sandy type.

The black land produces

cotton, corn, feed of all kinds, peanuts, and crops of other
kinds .

An abundance of native pecan trees supplement the

income of many of the farmers living in Guadalupe County.
The southern and southeastern section of the county are dotted
with poultry farms.

Figures reveal that livestock and poultry

sold in the county bring in an estimated two and one half
million dollar s annually.
Seguin may be briefly summarized as follows:2
Annual Average Rainfall -- 31 inches
Government -- Mayor-Council form
Highways - - Seguin may be reached from five directions
over paved highways .
coast to coast.

Located on the Old Spanish Trail, U.S. 90,

Located on important north-south route,

linking Rio Grande Valley, Corpus Christi and Houston with
North and West Texas.

Also located on highways 123, 78, 3, and

25.
Hospitals - - One, modern, 23 beds
1 seguin and Guadalupe County Chamber of Commerce Seguin,
A Complimentary Booklet Prepared by the Seguin and GuaAalupe
County Chamber of Commerce (Seguin: South Texas Printing
Company)
2Ibid .
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Hotels -- Two, modern, fireproof, 38 rooms each
Library -- Located in City Hall
Newspapers -- Two, 1 weekly, 1 semi-weekly
Parks -- Max Starke, 80 acres; Baner Park, 2 acres;
Johnson Park, 2½ acres; Walnut Branch, 22 acres; and Central
Park, 2 acres.
Radio Stations -- One, KWED, 1000 watts .
Churches -- 20, representing nearly every denomination
College -- Texas Lutheran College, a fully accredited
senior college .
Educational Facilities -- 8 public schools, 2 parochial
schools
Tourist Courts -- 8
Trade Territory -- 35,000 to

4o,ooo

inhabitants

Transportation -- Southern Pacific Railroad.

Three bus

lines and several truck lines .
Temperature -- Average winter, 52 . 5 degrees; average
summer, 83.6 degrees .
Theaters -- Three, modern equipment; one drive-in
Golf Course

One, located at Max Starke Park

Swimming Pools -- Three
Seguin Air Field -- 2 miles west of city.
Water Supply -- Guadalupe River and huge subterranean
sources; 16-inch main with 6,000,000-gallon daily capacity .
The Public Schools.

Seguin has seven public schools and

two parochial schools in addition to the one in which the
present study was made .

There are approximately 6000 students
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enrolled in these schools .
Ball High School has an enrollment of approximately
248 students, in grades seven through twelve .

There are

thirteen teachers on the faculty and one principal.

The

school operates three buses and it is estimated that approximately 65 pupils are transported .

The greatest distance

traveled by a student is approximately 20 miles .

The sending

school or elementary school, "Lizzie M. Burges" Elementary
School, from which Ball High School receives its pupils, has
an enrollment of approximately 396 pupils, and for the pa st
two years has sent approximately 60 to 65 students to Ball
High School.

CHAPTER II
A BASIC REVIEW OF GUIDANCE
Brief History of Guidance
A history of guidance involves the history of vocational
guidance; for guidance, as we see it today, arose out of the
vocational guidance movement.
Early forms of vocational guidance, although not thought
of in terms of the words "vocational guidance" were present
as early as 1673.

This form of vocational guidance, or the

more or less substitute for vocational guidance, was found
in early writings which served as guides to ambitious individuals and was known as success literature.

The purpose of this

literature was to advance the general welfare of society through
the direct help and inspiration it gave each individual reader.
Books offering systematic occupational information
addressed to parents, teachers, educators, and incidentally
to the young, began to appear in 1747.

Guidance in the choice

of a vocation was for the most part general in nature, except
when combined with occupational information; many of the books
giving occupational information were written to guide in the
choice of a vocationt
1 John M. Brewer, History g! Vocation
Harper and Brothers Publishers, 1942), p.

45 •Guidance

(New York:
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The idea of vocational guidance was evolved from the
illuminating beginnings of Frank Parsons .
Frank Parsons was born on November 14, 1854, at
Mount Holly, New Jersey, and was the son of Edward Parsons
(for a time the name was written Parson) and Alice Rhee
Parsons .

His ancestors on his father's side were English and

on his mother ' s - - Welsh and Scotch- Irish . l
Parsons' early education was obtained at home and at a
local private school .

In 1869, when almost siXteen years of

age, he entered Cornell University and graduated with a high
record in mathematics and engineering. 2
From his earliest youth Parsons was always a man of
high moral convictions .
affairs.

He was highly interested in civic

In addition to his civic interest, Parsons ' scrutiny

of the day- to- day characteristics of the industrial system
brought him ever increasing concern for the miserable condition of the gr eat masses emmeshed in this system.

He was

appalled by the lack of training afforded either before or
after employment, by the inefficient methods of selection, and
by the generally cruel waste of human effort which industry
continued to countenance . 3
In this conncection it is interesting to note even in
some of Professor Parsons ' earliest writings a keen recognition

1llig., p .
2

53.

Ibid .

3.Il2.i.,g., p . 56 .
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of the need for what he later termed vocational guidance, as
well as repeated gropings towa rd the formulation of a definite
phi losophy or theory of action to meet this need. 1
Parson 's idea of vocational guidance came to crystallization a year or two before his untimely death, with the
founding and development of the Vocation Bureau of Boston.2
In 1901, through the ge nerosity of Pauline Agassiz
(Mrs. Quincy Adams Shaw), the Civic Service House, a civic
c ent er i n t he real sense, was established at Number 112 Salem
Street, Boston.

The lack of educational opportunities for

the membership of these clubs soon attracted Frank Parsons'
notice, and to meet this need there was established at Civic
Service House, in 1905, at the instigation and under the
direction of Parsons, ably assisted by Ralph Albertson, a
unique educational venture called the Breadwinner's College.3
The aim of the Breadwinners College as stated in its
prospectus for the term 1905-6 was:4
To offer young men and women who are wage
earners the elements of a broad culture and a
careful training in the best methods of thought
and work. The occupations and daily experiences
of the pupil will be kept constantly in mind in
planning work for classes. An effort will be
made to discover and develop the social endowments of each individual, to make them of use to
1 Ibid.
2Ibid., p.

57.

-

3Ibid.
4Ibid., p.

58.
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him and to his neighbors, and also to bring
him into active contact with the life and
progress of city, state, and nation.
Later, after this work was well started, in the fall of
1907, Parsons put his plans for a vocations bureau on paper
and submitte d them to Mrs. Shaw, who enthusiastically approved
and promptly pledged the financial support which made the
launching of the new enterprise possible.

The vocation Bureau

of Boston was formally opened on January 13, 1908 with offices
in the Civic Service House. 1 Thus organized vocational guidance
had its beginning .
Although Parsons undoubtedly should be called the founder
of the organized vocational guidance movement, his effort
might easily have passed away without perpetuation when he
was forced to give up his work.

It seems fair to say that the

following eight people were each and all necessary to the
founding and firm establishment of vocational guidance. 2
1.

Frank Parsons furnished the idea for the
Vocation Bureau and began its execution.

2.

Ralph Albertson was Parsons' constant
intellectual companion and co-organizer with
him of the breadwinners' Institute. He
served as secretary to the board of trustees
of the Vocation Bureau, conducted the first
course for the preparation of counselors,
and prepared Choosing a Vocation, (Parsons•
book) for publication.

3.

David Stone Wheeler, a progressive educator,
succeeded Parsons as director of the bureau,
and as such assisted the committee which
began the first organized work in the Boston
Schools.

1.lli,g., p.

59.

2lli,.g., p.

65.

4. Meyer Bloomfield encouraged Parsons from the

first, assumed the directorship after Wheeler,
and called public attention everywhere to the
need for vocational guidance .

Professor Paul H. Hanus gave t he movement
university sponsorhip by serving as chairman
of t he board of trustees of the bureau, and
arranging for summer school courses at
Harvard University .

6.

Pauline Agassiz Shaw supported financially
both the Civic Service House, where Parsons
fir st operated, and the Vocation Bureau of
Boston, which Parsons organized.
Lincoln Filene, interested in the bureau from
the start, sponsored it to employers, and
also supported it financially .

8.

Dr . Stratton D. Brooks, Superintendent of Schools
of Boston, during the year following that in
which the Vocation Bureau was organized asked
for help for the schools, introduced vocational
counseling into the Boston school system (1909)
and thus launched the movement into the school
systems of the country .

Vocational guidance by 1920, having made a creditable
beginning in the development of effective facilities and
having established itself in a number of school systems was
now influential in the corresponding development of systematic
educational guidance .

Although debate on students' choice

of studies and other related problems had gone on long before
1908, the new impetus led to more effective tools and procedures.
More than one worker in vocational guidance had begun
to suspect that the techniques and facilities used by this
form of guidance might with great benefit be adapted for
education in other areas of life activity-guidance .

First , it

might be adapted for successful progress through the educational
career itself .

Then likewise, it may be adapted for the
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progr e ssive decisions and problem-solving in the home, citizenship , care of the person, leisure and recr eation, religion,
ethical life , and all the rest.

Accordingly, vocational

guidance had begun to make a contribution to educational theory
and practice far beyond that which was at first intended and
planned.1
What is Guidance?
Guidance seeks to have each individual become familiar
with a wide range of informa tion about himself, his interests,
his a bilities, his previous development in the various areas
of living , and his plans or ambitions for the future.

Guidance

also seeks to help him become acquainted with the various
problems of social, vocational, and recreational adjustment
which he faces.

On the basis of this information and the

assistance of counselors, each pupil is helped to f ace his
problems and make plans for their solution.2
Guidance is not direction .

It is not the imposition of

one person's point of view upon another .

It is not making

decisions for an individual which he should make for himself.
It is not carrying the burdens of another's life.

Rather,

guidance is assistance made available by competent counselors
to an individual of any age to help him direct his own life,

1

~ - , p . 263.

2
Leslie L. Chisolm, Guiding Youth in the Seconiary School
(New York : American Book Company, 1945)-;-p-:--1".
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develop his own point of view, make his own decisions , and
carry his own burdens . l
Two other definitions of guidance are appropriate here:
Guidance is the assisting of an individual
to gain insight (a perception of the inner nature
of one 1 s self) that he might make satisfactory
adjustments to life's situations .
Guidance is presenting the total picture to
the individual concerning certain situations in
order that he can make up his own mind as to
f~tur e actions he might undertake .
Inc1dental Guidance Versus Organized Guidance
A clear distinction between incidental guidance and an
organized program of guidance is necessary in rounding out our
concept of guidance .

This distinction seems especially

important because the failure to distinguish between the two
concepts in current practice is one of the reasons why a large
number of schools today are failing to meet their responsibility for guidance .

Many schools feel that they are carrying

on a program of guidance although they are doing only a few
incidental things in guidance. 2
Contributions of Incidental Guidance
Persons responsible for the work of a certain high school,
included in the secondary- school- evaluation project of the
American Council on Education, were quite surprised, in fact,
1
Lester D. Crow and Alice Crow1 An Intr~duction
( New York: American Book Company, 1~51),
p ••

2
Chisolm,

.Q:Q. .

cit . , p . 9.

iQ Guidance

17
almost amazed, to learn that their high school was rated as
having very little guidance work.

They had taken considerable

pride in the work done by the school .
a modern one in every respect .

To them the school was

According to the rating in the

Amer ican Council's Survey, the school was near the 70th percentile .

The s t aff of this high school with an enrollment of

appr oximately three hundred and fifty had discussed guidance
i n local f aculty meetings, and perhaps most of the staff had
r ead a few magazine articles on the subject .

Only a few, if

any , of the members of the staff had any professional training
i n guidance up to that time. 1
Some work in the field of guidance was being done in this
school, but it could be listed primarily as incidental guidance.
A f ew students would go to members of the staff and talk about
the ir problems.

At times, members of the staff made appoint-

ments with students and spent considerable time and thought
helping s t udents meet and solve their problems .

All this was

done, at l east in a majority of cases, with a wholesome attitude
of helpfulness, and it was accepted as such by the students .
Yet the school ranked quite low in the section on guidance in
the American Council Survey, and properly so . 2
The contributions made by an incidental pr ogram such as
the one which has been described in the preceding paragraphs
should not be overlooked.

Some worth- whi le gu idance was being
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done.

Certainly there is no adequate substitute for wholesome

personal relationships between high-school students and staff
members .

Any school is to be commended when its students feel

that they can go to a member of the staff for personal advice
and counse1. 1
Weaknesses of Incidental Guidance
The shortcomings of an incidental program of guidance,
however , should not be overlooked.
omissions.

Its cardinal sin is its

But there is a second weakness almost as great as

the first: incidental guidance rests on a weak substructure.
On the side of its omissions, such guidance work is so incidental
that it is close to accidental.

Only a few pupils ever come

in contact with the guidance work and then in only a few of
the areas of their needs.

When they do come in contact with

such incidental guidance, it is conceived of more as an act
than a process of wholesome development which culminates in
mature thinking and eventually in self-guidance .

No well-

rounded, constructive program can be developed for the student
under these circumstances.2
The weak substructure upon which incidental guidance
rests consists of several parts.
11

on the spot" prescriptiono

It consists of a somewhat

Advice, under such circumstances,

generally is given not on the basis of a concerted study of the
particular student, his problems, and his needs in the light
11£!.g., p. 10.
2 Ibid.
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of all relevant information.

Rather, such advice generally

grows out of the advisor's personal experience and, to some
extent no doubt, out of his personal likes, dislikes, and ambitions in life quite apart from the needs of the student being
guided.

This type of guidance over a period of time aid with

different students tends to reduce real guidance to a few
generalizations . 1 A third major weakness in incidental guidance
rests with the students being guided.

With him, the advice is

frequently the "take it or leave it" type, although the guidance
official may not have intended it that way .

As has been pointed

out, t he decision in the field of guidance should always be
left to the student being guided .

But he cannot weigh advice

properly if he does not have a broad background of information
concerning himself and the alternatives facing him .

The

incidental type of guidance falls far short of the need in this
respect because it does not carry on a planned program of
student-enlightenment about problems in the area of guidance. 2
Thus, we have seen that incidental guidance has some
value.

It goes a certain distance in the right direction, but

it does not go far enough.

Furthermore, in tra veling the dis-

tance it does go, it does not travel under optimum conditions.
In short, there is no adequate substitute for a well-rounded
program of guidance in which all the needs of all students in
all areas of guidance are taken care of properly and under
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optimum conditions . 1
Where Guidance Comes Into the Curriculum
Although curriculum and guidance have distinctive features
of their own, one should not try to completely separate tram
due to the area in which the two merge and interact .

Curriculum

affect s guidance and guidance influences the curriculum.
Curriculum includes all the technical aspects of establishing
and modifying a curriculum, and the ways and means of providing
each child with the experiences he needs.

Guidance emphasizes

the individualized aspect of teaching plus all the technical
aspects of counseling and psychotherapy . 2

In order for guidance to be effective, the school
curriculum must be of a suitable nature, where the students are
interested in the school itself and want to get something out
of life .

The counselor in a school with an unsuitable curricu-

lum is up against a blank wall, for after he works hard to help
students discover their needs, he finds there are no provisions
for meeting them .

In this case, a guidance minded principal

can be very important in sanctioning the support of the community
and other sources to supplement the experiences offered by the
school .
Where Guidance Comes Into Education
Today ' s students are moving out into a world increasingly
filled with older people .

A high birth rate, more effective

1 Ib1d.
2

Ruth Strang, "How Guidance Relates to the Curriculum, 11 The
Personnel and Guidance Journal, Volume XXXII (January 19,l+)o -
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medical care , and restricted immigration combine to advance
the average a ge of the total population.

Furthermore, industrial

and economic changes have produced a different pattern and
distr ibution of jobs, decreasing the proportions in traditional
trades, increasing the semi- skilled, clerical , and distributive
jobs.

Pertinently, student mortality and withdrawal rates in

grades nine t hrough twelve , which average about 45 per cent in
the count r y at large, indicate that less than one- half of the
ninth grade students complete the education they start.

Certainly,

incomplet e high school courses raise doubts that the job of
democratic education is being well done.

Guidance offers no

society- wide solution to the problems of adolescents .

It may

be a preventive measure for some students or a creative measure
for others.

Wasted human effort and maladjustment cannot be
eli minated, but through guidance , they can be decreased. 1

How

Guidance Functions

Somebody in each school must know the names , ages , a ddresses
and the backgrounds of the persons in the local community whom
the school is supposed to serve .

Somebody in the school must

help t o make out programs and classify the students for various
courses.

Somebody i n the school has to give counsel about the

vocational plans and personal growth of each child .

Somebody

must keep track of attendance records and watch the physical
health of the students.
1

crow,

.Q.n .

Guidance works with problems of

£.il.. , p . 8.

'
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emotional adjustment and personality development, problems of
scholastic motivation, study habits, and other educational
skills, and also encourages participation in extracurricular
activities. 1
Controlling Factors in Guidance
Some very important controlling factors in guidance are
hereby listed in terms of a group of questions that are highly
pertinent to the effectiveness of the guidance program.
1.

How will the local school board react?

2.

How does the superintendent feel towards guidance?

3. How does the principal feel towards guidance?

4.

Do the teachers object to new ideas, or are they

interested in trying new programs?

5.

What physical space for guidance functions could

be made available?
6.

Are parents and students ready for guidance?

7. How many potentially capable people on the school
staff are available and how can they be identified?

8.

How much money is available?

9.

What kinds and amounts of community support will

be forthcoming?
10.

What are the employment and occupational opportunities

in the area around the school?
11.

What percentage of the school population goes to

college?
1 Ibid., p. 11.
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12 .

What percentage of the school population after

graduation continues to live in the area from which it comes?

CHAPTER III
DETERMINING THE NEED FOR GUIDANCE

Tpe Measure Used
In studying the survey methods for determining the guidance
needs of pupils, it was found that two of the most useful
standardized inventories used for surveying pupil problems and
needs were: (1) the Mooney Problem Check List, 1 and (2) the
SRA Youth Inventory . 2 Both inventories classified pupil problems
into several broad areas .

Although these areas were somewhat

different in the two inventories, both instruments warranted
the attention of any guidance committee contemplating a youth
survey.3
After careful study of the two instruments, it was decided
to use the Mooney Problem Check List for this study.

This

decision was based upon the economy of the Problem Check List
for making a group survey, with respect to (1) determining the
problems with which students are concerned in their personal
l~ves, and (2) locating the problems of most prevalent concern.
1
Ross L. Mooney and Leonard V. Gordon, Mooney 3b~blem
Check 11.il (New York: Psychological Corporation, 19 O.
2H. H. Remmersi A. J. Druckers, and Benjamin Shimberg,
~ iouth Inventory tChicago: Science Research Associates,
19'+9.
3Edward c. Roeber, Glen E. Smith and Clifford E. Erickson,
Organization and Administration of Guidance Services (New York:
McGraw-Hill Book Company, Inc., 1955), p. 80.
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The Mooney Problem Check List was originally published
by the Bureau of Educati onal Research of the Ohio State University.

The form for Rural Youth is still published at the Ohio

State University .

All other forms, including the Junior High

School Form, High School Form , College Form , and Adult Form, are
now published by the Psychological Corporation .

The Junior High

School Form, which consists of 210 items, covered the following
problem areas : (1) Health and Physical Development; (2) Schools ;
(3) Home and Family ; (4) Money , Work, and the Future; (5) Boy

and Girl Relations ; (6) Relations to People in General ; and
(7) Self-centered Concerns .

The High School Form, which consists

of 330 items, classifies the problems into these areas :
(1 ) Health and Physical Development ; (2) Finances , Living

Conditions , and Employment ; (3) Social and Recreational Activities; (4) Courtship , Sex, and Marriage ; (5) Social-Psychological
Relations; (6) Personal- Psychological Relations; (7) Morals and
Religion; (8) Home and Family ; (9) The Future : Vocational and
Educational; (10) Adjustment to School and Work; and (11)
Curriculum and Teaching Procedure .

An examination of the areas

in the two forms indicated the breadth of problems and potentialities of the instruments for survey purposes .

All items are

direct statements , for example , "Being Underweight," or "Needing
to decide on an occupation . 111
a.

Validity

If the Problem Check Lists were personality tests designed
to predict some definite patter ns of behavior, the processes
11!?1g., pp . 80- 81.
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of validation would be simply that of determini ng the extent
to which the predicted behavior patterns corresponded with
actual behavior as judged by other criteria .
however , are not designed as tests .

The check lists,

They are used for a variety

of purposes and are so constructed that the obtained data must
be considere d in the light of many other factors .

There are many

general uses for the check lists, and for each of these the data
must be st udied in terms of particular people in specific situations.

A single over- all index of t he validity of the check

lists would be therefore quite meaningless .l
Certain aspects of the usefulness of the Problem Check
Lists may be evaluated in terms of the assumptions on which
they were constructed and for the purposes for which they were
intended.

When the check lists were devised, it was assumed

that: 2
1.

The great majority of students would be
responsive to the items ;

2.

They would accept the task with a constructive
attitude ;

3. They wo uld find that the check lists covered

reasonably well the range of personal problems
with which they were concerned ;

4. School admi nistrators , teachers and counselors
would find the results usable;

5.
1

Research workers would find the check lists
useful in various lines of inquiry .

Mooney , Sill• £.ll., p. 7.

-

2 Ibid.
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Certain studies concerning these assumptions were digested
in the Problem Check Lists manual and in each case the kind of
evidence reflected by the use of the Problem Check Lists were
quite favorable .
Singer and Steffle1 state that, check lists have the
advantage of permitting the subject to indicate the problems of
which he is aware and willing to admit.

This advantage reduces

likelihood that there will be probing into areas which the
individual is not ready toecamine.

An

additional advantage

of the Mooney Problem Check List is the fact that there are
four forms--- Junior High School, High School, College, and
Adult -- with items appropriate to the circumstances of people
in a wide age range.
b1

Reliability
The problems of reliability of an instrument like tre

Problem Check List are not quite the same as those of a test
for which scores are obtained. 2
The Problem Check List is not a test.

It does not measure

the scope or intensity of student problems in such a way as to
yield a test score.

There is a temptation to treat the number

of items checked as a score, but such counts must be regarded
only as a "census count" of each student's problems -- limited
by his awareness of his problems and his willingness to reveal
them.3
1

stanley L. Singer and Buford Steffle, "Concurrent Validity
of the Mooney Problem Check List," The Personnel and Guidance
Journal, XXXV (January, 1957), p. 29S:
2 Ibid.

3J:bid., p. 3
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The check list is designed to reflect the problems a
student senses and is willing to express at a given time .

Since

the problem world of any individual is a dynamic interrelation
of changing situations and experiences , one woul d expect the
number of items and the specific items checked to be somewhat
different at each admi nis tration of the check list - - if the
instrument does what it was designed to do .

The well- known

methods of estimating reliability , such as the test-retest ,
split- half, and Kuder-Richardson formulas, assume that scores
on the whole test or on the half- tests are meaningful measures
which reflect the standing or the competence of the individual
in the area measured .

It is quite clear that a Problem Check

List count determined by the number of checks does not necessarily reflect the various intensities of the problems marked
by the student; it is not a score in the usual sense of the
term .

Furthermore, it is obvious that two items like "too tall 11

and "too short" (which appear consecutively in the Health and
Physical Development area) cannot reasonably be placed into
halves for a split-half reliability study . 1
If the data are to be used to implement understanding of
the individual case , they must be capable of reflecting changes
in the circumstances surrounding the individual or changes
in his feeling toward these circumstances .

Shifts in item

responses which reflect these changes do not invalidate the
data , and may well facilitate the purpose for which the check
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list is given .

If , however, the data are to be used for survey

purposes , there must be some assurance that they reflect concerns
of the group which remain reasonably stable over a period of time.
Evidence on this point is found in two sources .
The first source : an unpublished study by Gordon in which
the college form of the pre- 1950 revision of the Problem Check
List was administered twice to 116 college students .

The frequency

with which each of the items marked on the first administration
was correlated with the frequency with which each of the same
items was marked on the second administration .

A correlation

coefficient of .93 was found . l
The second source ; a study of four educational groups
in which the Problem Check List was repeated from one to ten
weeks after a first administration .

The rank order of the

eleven problem areas, arranged by size of mean number of problems
checked in the area, remained virtually the same from one
administration to the other for each of the orders for each of
the groups .

The rank order correlations coefficients varied

from . 90 to . 98. 2
It can therefore be concluded that, while the Problem
Check List is so designed as to reflect changing situations and
experiences in the individual case , it nevertheless exhibits
sufficient stability to warrant general program planning on the
basis of survey results . 3

1 Ibid.
2Ibid .
3Ibid.
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The Technique Employed
The subjects of the investigation were two- hundred twenty
students of Ball High School which represented 89 per cent of
the school ' s total enrollment.
The technique employed for collecting data included
the a dmiristering of the Junior High School Form of the Mooney
Problem Check List to the pupils in grades 7 and 8, and the
High School Form of the Mooney Problem Check List to the pupils
in grades 9 , 10, 11 , and 12 .
In order to administer the Problem Check List with a
minimum of difficulty and without interrupting the school program to any large degree, homeroom teachers for each grade
were contacted and their assistance solicited for administering
and scoring the instrument .
teachers.

This idea was acceptable to the

On a prescribed day , the instrument was administered

to the students during the homeroom period.
The instruments were then scored by each teacher and
submitted to the writer for tabulation and interpretation.
Interpretation
The Problem Check List yielded a count for each student ,
for each of the areas , and for the total list of items .

However,

it should be remembered that this count is not a real score ;
it is not a sum of points on a trait scale or a total of "maladjusted" choices on some trait key .

It is simply a count of the

problems which the student has identified as matters of concern
to him.
A comparison of the performance of students on the
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instrument with a normative group, is not included, because
the importance of the number of checks made by a single student
cannot be known except from the total counseling situation .

A

person with many checked problems is likely to have more real
problems for which counseling might be helpful, although this
is not necessarily so . 1
It is because of this assumption that it is felt that
such a comparison is not nearly as important as the discovery
of relatively numerous or few problems in each area in relation
to what the school and community may be able or willing to
do about the problems .
The data is presented in rank form.

The ranking of areas

was done by dividing the total number of problems checked by
the entire group by the number of items included in the area .
The resulting quotient gives an "average of items checked per
area," and the ranked areas indicate the extent to which students
admit problems in these several areas .

To illustrate--- the

total number of problems in the area, "Money, Work, the Future
(MWF)" for girls in Table 1, was

355,

the number of items

included in the category was 30, the average of items checked
per area was 11 . 8 .

Since the High School Form of the Check

List provided not only for an indication of problems but also
for a fur ther designation as to the items which appeared as
"seri ous" problems, this calculation was duplicated for this
designation.
1

The results are presented in Tables 1, 2, and 3.

~ - , p . 10 .
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Rank order distribution of the areas of concern for junior
high school girls and boys were compared .
shown in Table 1 .

These data are

It should be noted that the two main areas

of concern for gr
i 1 s were

11

Money, Wor k , the Future (MWF) , 11 and

"Self- Centered Concerns (SC) , 11 followed by "Schools (S), 11
"Boy and Girl Relations (BG) , " "Relations to People in General (PG),
"Health and Physical Development (HPD)," and "Home and Family
(HF)," whereas, the main area of concern for boys was "School (S),"
followed by "Self-Centered Concerns (SC)," nMoney, Work , the
Future (MWF)," "Health and Physical Development (HPD), 11 "Boy
and Girl Relations (BG), 11

11

Relations to People in General (PG),"

and "Home and Family (HF) . 11
It is interesting to note that girls indicate more
concern for problems of "Money , Work, the Future (MWF), 11 than
did boys who, although still at a young age, are soon to be the
breadwinners in the family .

In indicating "Money, Work , the

Future (MWF), 11 along with "Self- Centered Concerns (SC) , " which
may be expected of girls, as being the areas of main concern,
some problems most frequently underlined were "Having to ask
parents for money , " "Choosing best subjects to take next term,"
"Wanting to know more about college , " "Needing to know more
about occupations , n "Needing a job during vacations," "Wanting
advice on what to do after high school , " "Sometimes wishing
I'd never been born, 11 and "Afraid to try new things . "

The

checking of problems of this nature tends to imply that the
girls in this group were more serious in their thinking than the
boys and that they were more concerned about their present

TABLE I
RANK DISTRIBUTION OF THE AREAS OF CONCERN FOR
THE MOO~TEY PROBLEM CHECK LIST

(Junior High School Form)

Problem Area

Average of Items
checked
Per Area
Girls

Rank

Boys

Girls

11 08

9. 0

1.5

3o?

1108

9.1

lo5

2

Schools (S)

11 . 0

9.9

3.5

1

Boy and Girl Relations
(BG)

11 . 0

8.o

3c?

5

Relations to People in
General (PG)

9. 7

7. 0

5

6

Health and Physical
Development (HPD)

9.6

9. 0

6

3. 5

Home and Family Life

8. 3

603

7

7

N =

Money , Work, the Future
(MWF)

Self- Centered Concerns
(SC)

54

N =

4-6

Boys

financial and job status and their future schooling and
occupational status .

The implications for guidance on the basis

of these problems cannot be minimized for when girls on the 7th
and 8th grade level show such concern for problems of this nature,
some due consideration should be given .
By being primarily concerned with problems suchas "Getting
low grades in school , " "Afraid of tests , " "Worried about grades,"
"Too much school work to do at home , " "Restless in class, 11
"Textbooks hard to understand,"

11

Too 11ttle freedom in classes , 11

and "Afraid to speak up in class," in the area of "Schools (S) 11
as their main concern , a very disturbing picture was presented
by these boys .

There were the indications that the boys lacked

interest in school work , misunderstood the real purpose of
school, were afraid to participate in class activities , and were
generally not fitting into the total school situation .

There

is the opportunity here for a considerably large amount of
rehabilitation to be performed by an organized guidance program
with the full cooperation of its members .

Without this rehabili-

tation taking place , it is possible to anticipate the outcome of
many of these boys as accomplishing little in school , dropping
out of school at about the ninth or tenth grade , and being of
little asset to himself and to his community for the rest of his
life .

There should be some encouragement given to these boys

and they should be made to see that their schooling is very
important to them, both at the present and in the future, and
that their schooling should be taken seriously .
Although " Schools (S)" did not rank number 1 as an area
of concern for girls , it shared the third and fourth position
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with "Boy and Girl Relations (BG)" which makes it very highly
ranked and of major concern to the girls .

It then seems that

the problems in the area of "Schools (S) 11 were very acute for
both boys and girls and should be of immediate concern to the
school.
The area of least concern for girls and boys was "Home
and Family (HF) . 11

This implies that as a whole the members of

the group demonstrated an awareness of his or her position in
the home as being satisfactory and also a productive member of
the family.
The r eader is reminded that although the average of items
checked in some areas were not as intensive as the avrerage of
items checke d in other areas , this does not imply that areas with
the •smallest averages are not to be considered for guidance
purposes, but only that , according to the group as a whole, the
areas of gr eatest concern are to be given first consideration .
Two que stions which really get at the core of the students'
needs for guidance were asked on the last page of the Problem
Check List .

These questions brought out the student's awareness

of his own need for help in trying to do something about his
problems and were very instrumental in determining whether or
not the student was ready for guidance.

In this case the

implications are quite favorable for guidance .

In answer to the

first question, "Would you like to spend more time in school in
trying to do something about your problems ," 57 p er cent of the
girls answered positive, 2 per cent answered negative, and

41 per cent were undecided.

In response to the same question

36

43 per cent of the boys answered positive, 22 per cent answered
negative , and

35 per cent were undecided .

This large per cent of boys answering negative, and girls
and boys being undecided , suggest that the difference was due
to a lack of understanding on the part of the student in terms
of the question itself and in terms of having no idea whatsoever
as to what could be done about these problems .
The responses to the second question, "Would you like to
talk to someone about your problems , " were somewhat on the same
order as the responses to question number one, except in the case
of the girls a noticeably larger per cent answered negative than
to question number one.

It is felt that this noticeable difference

was due to the second question being a little more direct than
the first question.

The first question was more or less general,

whereas, the second question really gets to the point of asking
the student whether or not he wishes to actually talk to someone
concerning his problems .

55

The responses were as follows : for girls,

per cent answered positive , 11 per cent answered negative , and

33 per cent were undecided, and for boys, 51 per cent answered
positive, 17 per cent answered negative , and 31 percent were
undecided .
Responses of this nature further strengthen the assumption
that there is an awareness on the part of students that their
problems are of such a nature as to warrant some type of assistance
in finding satisfactory solutions to their problems.
This awareness should not be allowed to go unnoticed , if
the school is at all concerned with the philosophy of meeting the
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needs of the whole child, for when a group of students are
interested enough in their own problems to sit down and underline
them and then answer yes or no to questions which constitutes
their being receptive of aid for the solution of their problems ,
then it is time for those in charge of this group of students
to get busy and make some provisions for the :rendering of this
particular aid.
Table 2 presents the rank distribution of the areas of
concern for high school girls and boys .

The main area of concern

for girls was "Adjustment to School Work (ASW) , 11 followed by
"Personal- Psychologica1 Relations (PPR) , " "Curriculum and Teaching Procedure (CTP) , 11 "Courtship , Sex , and Marriage (CSM) , "
"Social- Psychological Relations (SPR),u Health and Physical
Development (HPD), 11 "Finances, Living Conditions , and Employment
(FLE) , " "Social and Recreational Activities (SRA),"

11

The

Future :

Vocational and Educational (FVE) , " "Home and Family (HF) , " and
"Morals and Religion (MR) . "

'

The concern of the boys were the

same as for the girls in respect to the main area of concern,
"Adjustment to School Work (ASW) , " but afterwards the areas fell
into the following order, "Curriculum and Teaching Procedure (CTP) , 11
"Finances, Living Conditions, and Employment (FLE) , "

11

Personal-

Psychological Relations (PPR) , " "Courtship, Sex , and Marriage (CSM); 11
"The Future :

Vocational and Educational (FVE), 11 ••social and

Recreational Activities (SRA) , 11 "Health and Physical Development
(HPD) , "

11

Social- Psychological Relations ( SPR) , 11 "Morals and

Religion (MR)," and "Home and Family (HF) ."

TABLE 2

RANK DISTRIBUTION OF THE .AREAS OF CONCERN FOR
THE MOONEY PROBLEM CHECK LIST

(High School Form)

Problem Area

Average of Items
checked
Per Area
Girls
Boys
N = 6'J' N = '>'>

Rank
Girls

Boys

Adjustment to School
Work (ASW)

14. 9

12 . 7

1

1

Personal- Psychological
Relations (PPR)

13 . 0

9. 3

2

4

Curriculum and Teaching
Procedure (CTP)

12 . 0

11.9

3

2

Courtship, Sex, and
Marriage (CSM)

11 . 7

9.2

4

5

Social- Psychological
Relations (SPR)

11 . 0

7.4

5

9

Health and Physical
Development (HPD)

10. 4

7. 7

6

8

10. 3

9. 6

7

3

Social and Recreational
Activities (SRA)

8. 9

8.4

8

7

The Future: Vocational
and Educational (FVE)

8.4

8.6

9

6

Home and Family (HF)

6. 3

4. 5

10

11

Morals and Religion (MR)

5. 9

7. 1

11

10

Finances, Living Conditions , and Employment
(FLE)
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It was quite surprising that students on the high school
level had such a large number of problems in the area of "Adjustment to School Work (ASW)u as shown by the data .

It was

further surprising to know that in the case of both girls and
boys again, that "Curriculum and Teaching Procedure (CTP),"
was of such concern to them, second in the case of boys and
third in case of girls .

Since the two were closely related ,

it tended to indicate that the student was not quite satisfied
with what the school was trying to do for him.

Believing that

this dissatisfaction was being caused by problems arising from
within the school and from other outside sources , all areas
of the school ' s public relations program should be gathered
together to attempt to combat this situation .

There is room

here for a vast amount of counseling to help handle these
pr oblems .
To stress further the seriousness of this situation let
us proceed to Table 3.

Table 3 indicates the areas of serious

concern for the same group of high school girls and boys .

Again

the girls indicated , uAdjustment to School Work (ASW) as their
area of main concern .

However , t her e was a principa l shift on

the part of boys f r om "Adjustment to School Work (ASW)" as
their main area of concern to " Finances , Li ving Conditions , and
Employment, 11 which seems more in line with what should be
expected of high school boys, although
Work (ASW)" was a close second .

11

Adjustment to School

In the area of "Adjustment to School Work (ASW) , 11 some
problems of major concern to both boys and girls were, "Not

TABLE 3
RANK DISTRIBUTION OF THE AREAS OF SERIOUS CONCERN
FOR THE MOONEY PROBLEM CHECK LIST
(High School Form)

Problem Area

Average of Serious
Items Checked
Per Arec3i
Girls
Boys
N = 65 N = 55

Rank
Girls

Boys

Adjustment to School
Work (ASw)

5. 4

4.1

1

2

Personal- Psychological
Relations (PPR )

4.1

3.5

3

5

Curriculum and Teaching
Procedure (CTP)

2. 8

3. 8

6

4

Courtship, Sex , and
Marriage (CSM)

4. 2

4.o

2

3

Social- Psychological
Relations (SPR)

3.0

2. 3

5

Heal th and Physical
Development (HPD)

306

3. 1

4

6. 5

2. 5

4. 8

7

1

10

Fi nances , Living Conditions , and Employment
(FLE)

.

Social and Recreational
Activities ( SRA)

1.7

3 .1

11

The Future : Vocational
and Educational (FVE)

2.4

2.6

8

9

Home and Family (HF)

2 .0

1.8

10

11

Morals and Religion (MR)

2.3

2. 8

9

8

605
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spending enough time in study,u
"Getting low grades ,"

11

11

Just can't get some subjects, 11

Not interested in some s ubjects ,"

keep my mind on my studies ," and

11

11

Can 1 t

Afraid of failing in school

work."
In the main area of serious concern for boys, "Finances,
Living Conditions , and Employment (FLE), 11 such items as "Needing
to learn how to save money," "Too little money for recreation,"
"Nee ding to find a part- time job now, 11 "Parents working too
hard, 11 "Needing a job during vacations, 11 and

11

Needing some

money for education after high school,t' were seen most frequently .
The shifting of areas were numerous in terms of areas
of concern and areas of serious concern.

"Courtship, Sex, and

'

Marriage (CSM)" rose from 4th in Table 2 to 2nd in Table 3 for
girls, and f rom 5th in Table 2 to 3rd ip Table 3 for boys .
This was to be expected for during this adolescent stage,
"Courtship , Sex , and Marriage (CSM) , 11 with emphasis on courtship, becomes quite dominant in the lives of thes·e young people .
"Personal- Psychological Relations (PPR)" tended to
lower in rank from 2nd in Table 2 to 3rd in Table 3 for girls,
and from 4th in Table 2 to 5th in Table 3 for boys.

"Curricu-

lum and Teaching Procedure (CTP) 11 dropped from 3rd in Table 2
to 6th in Table 3 for girls, and from 2nd in Table 2 to 4th
in Table 3 for boys.
"Social- Psychological Relations (SPR) " did not change in
rank for girls, but it dropped from 9th in Table 2 to 10th in
Table 3 for boys .
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"Health and Physical Development (HPD) 11 rose from 6th
in Table 2 to 4th in Table 3, for girls, and from 8th in Table
2 to 6 . 5th i n Table 3o
"Finances, Living Conditions, and Employment (FLE) 11
remained the same in the case of girls for both Tables, but
rose from 3r d in Table 2 to 1st in Table 3, for boys .
"Social and Recreational Activities (SRA)" dropped from
8th in Table 1 to 11th in Table 3 for girls, and rose from
7th in Tabl e 2 to 6 . 5 in Table 3, for boys .
11

The Future :

Vocational and Educat ional (FVE)" rose

from 9th i n Table 2 to 8th in Table 3 for girls , and dropped
from 6th i n Table 2 to 9th in Table 3, for boys .

This lack

of concern in this area on the part of girls and boys indicated
a lack of realism in terms of the students' outlook for the
futur e .

This lack of realism is perceived as a principal

reason for the necessity of an adequately organized guidance
program in the school .
"Home and Family (HF)" remained in the same position on
both tables for girls· and boys .
"Morals and Religion (MR)" rose from 11th in Table 2 to
9th in Table 3 for girls , and from 10th in Table 2 to 8th in
Table 3 for boys .
Again for the High School Form as for the Junior High
School Form there was concern here with two questions of major
interest that tended to bring out the student's awareness of his
own situation .

This was considered highly important because

this was where the student's readiness for guidance was
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determined.

If he understood his problems to the point where

he knew that he ~hould receive some type of assistance in solving
them, then this was the first sign of the student's readiness
for this type of assistance .
In response to the first question ,

11

Would you like to have

more chances in school to write out , think a bout , md discuss
matters of personal concern to you , 11 89 per cent of the girls
answered positive while the other 11 per cent answered negative .
The boys indicated that 69 per cent of them were in favor while
31 per cent was not.
The responses to the second question, " If you had the chance,
would you like to talk to someone about some of the problems you
have marked on the list ," were somewhat on the same order .
Eighty-six per cent of the girls answered positive, while the
other 14 per cent answered negative , and 73 per cent of the boys
answered positive, while the other 27 per cent answered negative.
With students expressing this type of understanding of their
problems and expressing this desire for something to be done about
them, the total responsibility then rests upon the school's
officials to make some provisions for rendering assistance to
these students .
The situation here appeared to be extremely serious .
Students listed too many problems of major c oncern in areas that
one would not expect them to be so troubled about, such as ,
"Adjustment to School Work (ASW)," and "Curriculum and Teaching
Procedure (CTP) • 11
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Not enough concern was shown in the area of "The Future :
Vocational and Educational (FVE) , " for one of the main concerns
of any group of high school students should be the planning
and preparation for the future .

Other than these areas of

concern being somewhat out of the expected

order , students '

reactions to the proble~s in the other areas were about normal .
~

The feeling has always been that the problems were there , but
it took an instrument as was used in this study to bring these
problems to the light .

The Mooney Problem Check List was examined as to its
possible value in determining the guidance needs of junior high
school and high school students .

The Junior High School Form

was administered to the boys and girls in grades 7 and 8; and
the High School Form was administered to the boys and girls
in grades 9, 10, 11, and 12 of Ball High School , Seguin, Texas .
These two forms were administered to a total of two- hundred
twenty students of the school which represented 89 per cent of
the total enrollment .
Juni or high school gir ls indicated their main areas of
concern to be "Money , Work , the Future (MWF) 11 and "Self- Centered
Concerns (SC )" and this indication tended to imply that these
girls were serious in their thinking , and were very much concer ned about their present financial and job status and their
future schooling and occupational statuso
Junior high school boys indicated that their main area
of concern was "Schools (S) ."

The implications here were that
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these boys lacked interest in school work , misunderstood the
real purpose of school , were afraid of participating in class
activities, and were generally not fitting into the total
school situation.
Fifty- seven per cent

(57%)

of the junior high school

girls and 43 per cent of the junior high school boys were in
favor of spending more time in school in trying to do something
about their problems .

Two per cent (2%) of the girls and

22 per cent of the boys were negative to the idea, and 41 per
cent of the girls and
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Fifty-five per cent

per cent of the boys were undecided .

(55%)

of the junior high school girls

and 51 per cent of the junior high school boys were in favor
of talking to someone about their problems .

Eleven per cent

(11%) of the girls and 17 per cent of the boys were negative to
the idea, and 33 per cent of the girls and 31 per cent of the
boys were undecided .
High school girls and boys indicated that their main
area of concern was "Adjustment to School Work (ASW) , 11 followed
closely by "Curriculum and Teaching Procedure (CTP)" with
implications that they were not quite satisfied with what the
school was trying to do for them .
A major shift takes place on the part of the boys concerning their area of serious concern in that it became "Finances,
Living Conditi on s , and Employment (FLE), 11 whereas the girls'
main area of serious concern remained the same as their area of
concern , "Adjustment to School Work (ASW) • 11

The implications

concerning this shift on the part of boys was that the shift
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was well founded and was more in line with what should be
expected of a group of high school boys .
Eighty- nine per cent (89%) of the high school girls and

69 per cent of the high school boys were in favor of having
more chances in school to write out , think about , and discuss
matters of personal concern to them, and 11 per cent of the
girls and 31 percent of the boys were negative to the idea .
Eighty- six per cent (86%) of the high school girls and

73 per cent of the high school boys were in favor of talking
to someone about some of the problems marked on their list ,
and 14 per cent of the girls and 27 per cent of the boys were
negative to the idea .
A numerous amount of problems were underlined by the total
number of participating students , problems that cannot be overlooked, such as , "Choosing best subjects for next term , 11 "Wanting
to know more about college ," "Needing to know about occupations,"
"Needing a job during vacations ," "Wanting advice on what to do
after high school , " "Not interested in some subjects ," "Needing
some money for education after high school , " and "Just can 1 t get
some subjects . "
The implications of these results for the establishment of
a pr ogram of organized guidance services that will satisfactor ily
help students f ind solutions to problems of this nature , and
will strive to meet the needs of the whole child , are quite
dominant in ter ms of their degree of meaningfulness and importance .
These findings certainly begin to tell us of the many
problems being confronted by the students of Ball High School

and tend to show us the important role that organized guidance
can play in their very important lives .
This investigation tended to support the basic assumptions
that the needs of pupils in the school were of such a nature as
to warrant the establishing of a guidance program, and that
there was a positive interest on the part of students for being
receptive of the services that such a program could render .
To some degree these findings tended to repudiate any
doubt whatsoever , that there is sufficient need for the establishing of a program of organized guidance services in Ball
High School, Seguin, Texas .

CHAPTER IV
DETERMINING THE EXTENT TO WHICH THE NEED IS
BEING MET UNDER PRESENT CONDITIONS

The Measures Used
Included in this chapter is (1) a survey of guidance
activities at the school with the use of the rating scale,
11

A Self- Study Guide for High School Guidance and Counseling

Programs ," (2) the results of the administering of a

11

Check

List on Guidance for Teachers , Counselors , and Administrators ,"
to obtain staff reaction to and preparation for guidance , md
(3) a critical evaluation of the present guidance activities

in the light of revealed student needs as well as the current
guidance activities .
The rating scale,

11

A Self-Study Guide For High School

Guidance and Counseling Programs , " developed by the Nor th
Central Association of Colleges and Secondary Schools, is a
form of external criteria that can be used to evaluate the
guidance program .

It consists of fifteen characteristics listed

on five- point scales, and permits the rating of the school 's
guidance and counseling program as (1) Inadequate, (2) Moving
toward the Minimum or Essential Practice , (3) Minimum or
Essentical Practice , (4) Moving toward the Extended or Potential
Optimum Program , or (5) Extended or Potential Optimum Program .

The "Check List on Guidance for Teachers, Counselors,
and Administrators" is an informal instrument that is concerned
with three main aspects of guidance: (1) Preparation for and
Attitude Toward Guidance, (2) Activities in Guidance, and
(3) Other Guidance Activities .

Included under activities in

guidance are (1) Understanding Pupils, (2) Occupational
Information , (3) Counseling, (4) Presentation of Training
Opportunities, and (5) Placement and Follow- up .
The Technique Employed
Five persons were used to survey the school ' s guidance
program using the instrument, nA Self- Study Guide for High
School Guidance and Counseling Programs.

These five persons

included the principal of the school, the writer, two other
teachers of the school , and one person not in any connection
with the school .

Each of the four persons, other than the

writer, were contacted and agreed to participate in the survey .
All choices on the five-point scales were made for each of the
fifteen scales and the instruments were turned over to the
writer for tabulation and interpretation.
The "Check List on Guidance for Teachers , Counselors ,
and Administrators " were administered to the principal and
thirteen teachers of the school , which included the writer .
All check lists were completed and results tabulated.
Interpretation
"A Self- Study Guide for High School Guidance and Counseling Programs" was used to evaluate the guidance program of
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Ball High School .

The responses to the fifteen scales were

quite different in some respects on the part of the evaluatees .
The results are shown in Table 4 .
Scale Number I dealt with the teachers ' realization and
concern of t he pupils problems and needs ,

the staff ' s consider-

ation for the purposes and organization of a guidance program,
and the counselor and guidance program's cooperation with
parents and community agencies .

Eighty per cent of the group

chose Number 3 which indicated the minimum or essential practice
while the other 20 per cent chose Number 2 which indicated that
the program was moving toward the minimum or essential practice .
It should be added that although the third choice was the most
frequent choice of the group, there was no counselor, viz .,
as the name indicates employed by the school .

Neither was

there a guidance program , as such , in operation in the school .
Some counseling was carried on by the principal and all members
of the staff as the need arose , and further , many activities
were being carried on that were considered as guidance activities
by the principal and by other members of the staff , but not
under the name of any specific kind of program.

The indications

were that these guidance activities were more or less incidental .
The concern for scale II was with the comprehensive
cumulative records .

For this scale two persons indicated the

program to be inadequate , two more indicated the program to be
moving to the minimum or essential practice , and the last one
indicated that the minimum or essential practice was being
carried ono

TABLE 4
SUMMARY OF SURVEY OF BALL HIGH SCHOOL ' S GUIDANCE AND COUNSELING PROGRAM
1

2

Inadequate

Moving toward
the Minimum or
Essential Practice

0%

I.

Teachers have given little
thought to the problems
and needs of pupils . They
are 1minterested in any
extension of the school's
guidance program . All
emphasis is on subject
mastery .

II .

Identifying data , attendance records , and scholas tic achievement records
are maintained for each
pupil .

40%

0%
I II .

Person in charge of program has had no formal
tra ining in the field of
guidance

80%

Teachers are concerned with
the needs and problems of
pupils . The staff has carefully considered the purposes
and the organization of the
guidance program . The need
for competent counseling had
been cared for . Most of the
staff are interested in helping to develop a better
guidance program.

40%

20%

4
Moving towar d the
Extended or Potential Optimum Pr ogram

60%

20%

80%
Person in charge has had
some formal t r aining in the
field of guidance but has
limited abil ity in use and
interpretation of tests ,
vocational information for
youthi and in the field of
menta hygiene .

0%

Studies have been made to dis cover the needs of pupils and
the services the school should
render . The entire staff participates in establishing
guidance services . The parents
and representatives of comm1mity agencies participate . There
is general 1mderstanding and
cooper ation with the assigned
counselors .

0%

0%
A comprehensive cumulative record
containing "minimum essential"
plus additional infor mation is
maintained for each pupil during
and after his stay in school .

070

20%
Provision is made whereby each
teacher is encouraged to use the
complete minimum essential information about each of his pupils .

Minimum essential information about pupils is acces sible to teachers on
cumulative records maintaL~ed in the school office

0%

5

Extended or Potential
Optimum Program

0%

Comprehensive cumulative
records containing health ,
psychological , socioeconomic , and other essential information are maintained for each pupil.

All information which
teachers have about pupils
is that which they secure
directly from pupils .

0%
IV.

20%

3
Minimum or Essential
Practice

0%

20%
Person in charges considers
guidance a vital part of the
school program . He is well
prepared in psychology, mental
hygiene and character education .
He has a thorough and sympatheti c
understanding of the ability to
work with adolescents . He knows
working conditions , requirements ,
opportunities , and training for
various occupations . Has skill
in use and interpretation of
tests . Has made an extensive
study of guidance as a factor
in the educatioI1al -pr~ir ~ .,_

TABLE 4 -- Continued
Inadequate

0%

Moving toward
the Minimum or
Essential Practice

40%

V. School has no planned program. of guidance . No
teachers are ~iven time
free of classroom teaching for the purpose of
counseling students

0%.

VI . There is no in- service

training program to develop teachers in the
field of guidance

Minimum or Essential
Practice

60%
School has attempted to develop
a program of guidance. Part of
the teachers are used . Counselors are provided but inadequately so. Agency such as
homeroom is used to some extent .

0%

An attempt

20%

An attempt is made to give in-

Moving toward the
Extended or Potential Optimum Program

0%

0%
School has a carefully planned
program of guidance . All
staff members are used to the
extent of their abilitj and
each knows his place in the
whole plan . Full- time
counselors are provided in
ratio l - 7OO pupils . Adequate
consultation service is
available for assistance
dealing with specia.l problems .

20%

60%

formation to the members of the
staff although there is no organized program for doing so .

j

0%

VII . No organized plan for

40%

VIII. Classroom teachers as-

sume no responsibility
for the counseling and
guidance of their o~m
people .

20%

I

ing has been developed by the
staff. Some staff members have
become assifned counselofs .
The school is attempting to nrovide more adequate data about
pupils . The assigned counselors
have some time for this assigned
counseling .

counseling has been
considered . The staff
does not feel that an
organized plan is needed.
Counseling is carried on
as a "catch as catch can"
procedure .

0%

40%

An organized plan for counsel-

0%

60%
Class room teachers recognize
the inherent potentialities
for counseling and guidance
in classroom situations and
utilize these as the opportunity arises .
---

Extended or Potential
Optimum Program

There is a well- nlanned inservice training-program.
Faculty meetings, discussion
groups, and individual conferences are devoted to this
topic . Adequate reading
materials are put in the
hands of the staff . Summer
school courses in guidance
are strongly recommended.

0%

A carefully planned program
of counseling has been developed
after ample staff participation . Competent counselors
have been assigned . Time ,
facilities, and materials are
provided. A planned testing
program adds to cumulative
data about pupils . Counselors
have time to work with
teachers, narents, and community agencies . Community
resources are used . All
teachers fell a responsibility for helping pupils .

40%

0%

Classroom teachers consistently plan instruction to make
classroom work contribute
maximally to the counseling
and guidance program.

l

TABLE 4 -- Continued
Inadequate

0%

IX. Teachers oner'lte within the
framework of an established
curriculum which is accepted
by them.

4o%

X. Community resources have not
been surveyed, analyzed , and
co- ordinated with the high
school guidance and counseling program .

Moving toward
the Minimum or
_E :ssential Practice

0%

I

Minimum or Essential
Practice

Moving toward tne
Extended or Potential Optimum ProgRam

80%

20%

Teachers constantly contribute suggestions for revision of the curriculum. in
terms of studied pupil
needs

20%

4o%

Services of community organizations , agencies, service
clubs, and institutions are
used in the guidance program;
data on community educational
and vocational opportunities
are secured and used ; requirements for life are furnished
pupils' teachers and assigned
counselors study and use
community resources .

XI . Promotion cards and activi ties and the transfer of
pupii records comprise the
orientation activities for
pupils to classes , school?
and colleges, and universities .

40%

0%
Principal and assigned counselor
assist pupils new to the high
school to make proper adjustment; materials about the
"receiving " school are furnished
pupils in the "sending" school ;
pre college guidance begins as
early as the ninth grade ; employment and community needs are provided pupils on a continuous
basis; school marks are the only
criterion for student award .

In addition to 11311 teachers
have assigned responsibility
for critical study of the
community and of pupil
needs as a basis for continuous_ curriculum change.

0%

Parents , employers , md other
citizens understand how
community resources are used
in the guidance and counseling program; special education
and vocational conferences
are carried on through
assistance of citizens in
the community; community
occupational surveys are
made ; work experience opportmities are adapted to
needs of boys and girls ;
follow-up surveys are made to
determine what happens to
former high school pupils;
community employers moperate
with the school in placement
of boys and girlsi· counseling
services are avai able to
out- of- school youth.

____a

60%

0%

I

0%

Extended or Potentla1
Optimum Program

0%

0%
Parents and all staff members
participate in "pre-orientation" program of "sending"
school and "orientati on" program of "receiving" school;
community resources are used
in helpin~ pupils to adjust
to <Ctivities beyond high
school; high school has a
planned program for visitation of and counseling by college and university representatives ; scholarships are
awarded on the basis of object
ive evidence and a planned program of committee study.

TABLE 4 -- Continued
Inadequate

Moving toward
the Minimum or
Essential Practice

40%

40%

XII . High school assumes little responsibility for placement of
pupils and school- leavers in
gainful employment; records on
graduates which are furnished
colleges and universities are
primarily confined to information on school marks.

20%

XIII .

No special studies a re made
to determine adjustments of
pupils to high school and
post-high school activities .

XIV .

Staff has not appraised the
aims, practices, and outcomes
of the guidance program and
counseling program.

xv.

40%

~

-

Educational, vocational, and
personal adjustment of pupils
is incidental; pupil data are
inadequate for pupil- teacher
counseling.

·"

Minimum or Essential Practice I Moving toward the
Extended or Potential Optimum
_Pr_ogram

20%

I

0%

High school assumes some responsibility for assisting pupils
and school- Jeavers to obta:i.n and
enter upon gainful employment;
employers are encouraged to
coopera te with the school in
placement of pupils ands choolleavers in jobs; some information on community and occupational needs are given pupil s .

40%

0%

60%

0%

40%

0%

Staff has studied and developed
a list of the basic elements in
the local guidance and counseling program in terms of essential practices ; pertinent data
obtained through the guidance
and counseling services are
used for pupil or school program adjustment .
~

School schedule of pupil is made
after counseling takes place
concerning individual interests
abilities , capacities , and needs ;
pupils are given an opportunity
to make short- and long - range
educational, vocational , and
personal plans .

0%
Principal or designed staff
member is responsible for
placement service; a coordinated pman of referral for
employment is in operation;
employment needs are dis seminated to pupils and staff;
school schedules of pupils
are adjusted to meet employment needs; parents are consulted concerning part- time
employment of sons and
daughters; some follow- up
takes place ,

20%

Special studies concerning
adjustments by pupils to
high school and post-highs ~
school activities are conducted
only when needs arise; no visi t ations are made to places of
employment or institutions of
higher learning to determine
post- high school adjustment .

Extended or Potential
Optimum Progr am

0%

20%

A planned program of followup studies is in progress ; a
plan of coordination contributes
to studying post- high school
adjustment; the counseling
program helps to determine
in- high school adjustment
of pupils .

20%
Staff has studied and developed
a list of guidance practices
beyond the basic elements ; studies
are made to determine successes and
failures of the guidance and counseling program ; pupil reactions
to guidance services are used in
appraisement; parents and other
citizens understand and co- operate
with s chool in development of
guidance services .
- - 40%

Pupils discover snecial abilities
and aptitudes through participation
in varied educational activities;
each pupil is counsel~d regularly
and neriodic "check-ups" are made
about his pilians and characteristics;
pupils are oriented to each
educational step; pupils are assisted
in taking the next step beyond high
school; school- ler.ivers are encouraged
to return to hiP,h school for cmsel.
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The indications here were that some rocords other than the
basic attendance and achievement records were being kept on
pupils but not to the extent that they could be called comprehensive cumulative records .
Scale III considered the accessibility of information
on pupils for use by teachers .

Sixty per cent chose Number 2 ,

20 per cent Number 3, and 20 per cent Number

5.

As there were

no ·cumulative records maintained on pupils , numbers

3 and 5,

as manifestations of what was being done, were almost impossible
choices .

The implications were that all records maintained

on pupils were kept in the school office and were easily
accessible to teachers , but the records were not considered
minimum essential information .
The group revealed on scale IV that the minimum or
essential practice was being carried on • . Eighty per cent chose
number

3 and 20 per cent chose number 5 1hich tended to disclose

that the person in charge , in this instance the principal , had
had some formal training in guidance but had limited experience
in the use and interpretation of tests , and in the field of
mental hygiene.
Scale V was concerned with whether or not the school had
a planned program of guidance and to what extent was it in
operation .

Forty per cent indicated that the school was moving

toward the minimum or essential practice , which was number

2

while 60 per cent chose number 3, which ~nded to indicate that
the minimum or essential practice in this case was that the school
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had attempted to develop a program of guidance , using part of
the teachers as counselors in cooperation with the homeroom .
Scale VI gave attention to an in- service training program
for teachers, along with adequate reading materials , and
rec ommendations for summer school courses in guidance .

The

choices of the group were , 20 per cent for number 3, 20 per cent
for number 4, and 60 per cent for number

5.

In this case the

implications were th~t this particular phase of the guidance
program was the extended or potential optimum program .

Although ,

since there was some discrepancy as to the choice of the group ,
the implications were that there was still room for improvement
in this phase of the program .
The choices of the group for scale VII were 40 per cent
for number 2, 40 per cent for number 3, and 20 per cent for
number

4. These choices denoted that the practice was somewhere

between moving toward the minimum or essential, and the minimum
or essential .

The minimum or essential being, in this case , an

organized plan for counseling had been developed by the staff ,
some staff members had become assigped counselors , the school had
attempted to provide more adequate data about pupils , and
assigned counselors had time for the assigned counseling .
Scale VIII regarded clas sroom teachers and their contributions to the guidance program.
for number

3,

The choices were 60 per cent

and 40 per cent for number

5.

In either case the

classroom teachers were aware of their role in the guidance
program and were planning their instruction to make classroom work
contribute to the guidance program.
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In scale IX , attention was directed to the teachers and
the curriculum .

In four out of five instances the choice

of

the group was number 3 which tended to indicate that teachers
constantly contribute suggestions for revision of the curriculum
in terms of studied pupil needs .
The indications in scale X were that 40 per cent felt
that the program was inadequate , 20 per cent felt that it was
moving toward the minimum or essential practice, and the other
40 per cent felt that the minimum or essential practice was in
effect.

The connotations here were, in terms of the community

resources having been surveyed, analyzed, and co- ordinated with
the high school guidance program, that the surveying of these
resources and their use were somewhat incidental and not quite
reaching the minimum or essential practice .
Scale XI dealt with the orientation of pupils and in this
case 60 per cent chose number 1 and 4o per cent number 2 .

The

indications were that the practice was somewhere between inadequate and moving toward the minimum or essential.
Scale XII gave attention to the high school assuming responsibility for placement of pupils and school- leavers in gainful
employment, in college , and cooperation between the school and
employers toward this placement .

Forty per cent felt that this

service was inadequate ; another 40 per cent felt that it was
moving toward the minimum or essential practice, and 20 per cent
felt that the minimum or essential practice was in effect .
The ratings of scale XIII were widely scattered.

Twenty

per cent chose number l ; 40 per cent chose number 2 ; 20 per cent
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chose number 3, and 20 per cent chose number

5.

This indicated

that the school was moving toward the minimum or essential
practice in terms of special studies having been made to determine the adjustment of pupils to high school and post high
school activities.
Scale XIV pertained to the staff's appraisal of the aims,
practices, and outcomes of the guidance and counseling program .
The choices of the group were quite scatt ered in this case.
Forty per cent chose number 1, 4o per cent number 3, and 20 per
cent number

5. The manifestations here were that some investi-

gation as to guidance aims , prac tices , and outcomes had been
carried on but on a more or less incidental basis .
Scale V looked upon the way the school used counseling to
assist with the planning and scheduling of classes , along with
the orientation of pupils and the assisting of pupils to take
the next step beyond high school .
and 4o per cent number

Sixty- per cent chose number 2,

5. The respons es on the part of the

majority were that the school was moving toward the minimum or
essential practice .

The minimum or essential practice being,

in this case, that the school scheduled pupils after counseling
had taken place concerning their individual interests , abilities,
capacities, and needs , and pupils were given an opportunity1D
make short and long-range educational , vocational , and personal
plans.
In summary , the implications were that the guidance program
moved along a continuum from inadequate t o the minimum or essential practice .

In six and one-half out of fifteen instances ,
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the majority of the group rated the school as number 3, the
minimum or ess ential practice.

In four and one- half out of

fifteen instances the school was rated number 2, moving toward
the minimum or essential practice.

In three out of fifteen

instances the school was rated number 1 by the majority,
inadequate .

In only one of the fifteen instances did the

majority rate the school number

5,

the extended or potential

optimum program, and in no instance did the majority rate the
school as number 4, moving toward the extended or potential
optimum program.
Table 5 presents a summary of the staff's reaction to
guidance and to their preparation for guidance.

Under the

first main area , the preparation for and attitude toward
guidance, a keen interest for guidance was noted.

Sixty- four

per cent of the staff had had some guidance courses,

57 per c ent

had attended guidance confere nces, and 86 per cent had read
articles and books on guidance.

s01:10

Staff members indicated that

they were highly interested in the pupils they taught and were
very much concerned about the physical growth, emotions, and
worries and fears of these pupils.
11

In answer to the question,

Do you feel that you have guidance responsibilities toward

every pupil in your class, 11 the response for "yes" was 100 per
cent.
The staff revealed that they were 100 per cent for providing
more guidance activities for pupils .

There was also an indication

TABLE

5

SUMMARY OF STAFF REACTION TO AND
PREPARA" ION FOR GUIDANCE

I tems

Per Cent
Yes

No

I o Preparation for and attitude toward guidance
Ao

Preparation
1.

Have you had any guidance courses?

64

36

2.

Have you attended any guidance
conferences in the past two years ?

57

43

Have you had any discussions with
guidance specialist in the past two
years ?

36

64

guidance in the past year?

86

14

Are you keenly in~erested in the
physical growth of adolescents?

93

7

Are you keenly interested in the
emotions of adolescents ?

100

0

Are you keenly interested in the
seriousness of worry and fears in
pupils ?

93

7

Do you feel that you have guidance
responsibiliti s toward every
pupil in your classes ?

100

0

Are you very much interested in
providing more guidance activities
for pupils?

100

0

Would you like more f r ee time for
guidance activities ?

100

0

64

36

3.

4. Have you read articles or books on

5.
6.

7.
8.
B.

Attitude
1.

2.

3. Are you planning to get more
training in guidance ?

TABLE

5 --

Continued

. Items
II.

Per Cent
Yes

No

64

36

Activities in Guidance
A.

Understanding Pupils
1.

Do you look over all the records
available about your pupils?

2.

Do you observe your pupils for
health needs and physical defects?

100

0

Do you make an effort to learn of
the home and family background of
your pupils?

86

14

Do you meet as many of the parents
of your pupils as is feasible?

79

21

5.

Do you visit a member of the homes
of your pupils each year?

36

64

6.

Do you try to learn of the special
interests of your pupils?

100

0

Do you attempt to discover the
special talents of your pupils?

100

0

Do you attempt to discover the
hobby patterns of your pupils?

64

36

Do you learn of the education
plans of your pupils?

79

21

Do you learn of the vocational
plans of your pupils?

64

36

information to the pupil ' s
cumulative recor ds?

43

57

Do you use the results of tests
and inventories?

36

64

problems and needs of your pupils?

71

29

Have check lists of any kind been
used by you to determine pupil
problems and needs?

50

50

3.
4.

7.
8.

9.
10.

11. Do you make a practice of adding
12.

13. Do you use means to determine
1'+.

TABLE 5 -- Continued
Items

15.
B.

100

0

93

7

100

0

Is occupational information
discussed in your classes?

71

29

Do you discuss occupational information with individuals?

64 36

Do you have occupational materials
in your classroom or office?

43

57

Do you cooperate with the libraries
in securing occupational information and assisting in its use?

0

100

Do you point out the relat ionships
between the subjects you teach and
various occupations

79

21

Have you had any special training for
counseling?

29

71

Did you have conferences of one half hour or more with at least
25 per cent of your pupils last
year?

21

79

such conferences with all your
pupils?

86

14

Do your pupils discuss with you
problems that are directly related
to their s chool work?

86

14

Occupational Information
1.
2.

3o

4.

5.
60

7.
Co

Do you look for indications of
maladjustments?

Per Cent
Yes No

Have you had work experiences in
occupations other than teaching?
Are you well acquainted with the
occupations related to your field
of teaching?

Counseling
1.
2.

3 . Woul d you like to have time for

4.

TABLE 5 - - Continued
Items

5.

D.

15

85

Do you have materials describing
training opportunities related
to your teaching field?

64

36

Have you specialized in training
opportunities in college , trades ,
or other occupations related to
your field?

64

36

79

21

Do you contribute to the placement
services in your school?

29

71

Do you provide any special placement services for individuals
specializing in your teaching field?

21

79

43

57

36

64

any changes in your teaching?

29

71

Have you assisted or promoted
follow-up studies in your school?

21

79

Do you know how you can bring
about better adjustment of pupils
who are maladjusted?

43

57

Do you refer serious cases of
maladjustment to a specialist or
to your principal?

100

0

Presentation of Training Opportunities
1.

2.

3.
Eo

Do you spend much time in counseling outside school hours?

Per Cent
Yes No

Do you discuss in class training

opportunities related to your field?

Placement and Follow- up
1.

2.

3. Are any graduates regularly
followed up by you?

4. Are dropouts regularly followed
up by you?

5o Has follow- up information caused
6.

III .

Other Guidance Activities
1.

2.

TABLE 5 -- Continued

Items

Per Cent
Yes

3o

4.

5.
6.
7o

8.
9.
10.
11.
120

13 .

No

Do you know what you can do to aid
your pupils in health adjustments?

50

50

Do you refer seri<YJS cases to your
principal , the doctor, or a nurse?

100

0

Do you try to interest pupils in
participating in extra- curricular
ac t ivities?

93

7

Do you provide activities that will
developf self- direction?

86

14

100

0

79

21

100

0

Do you give special attention to
pupils who are new to the school?

86

14

Do you discuss examinations and marks
so that your pupils do not fear them?

79

21

Would you rate your own guidance
activities as satisfactory?

29

71

Do you feel sure that your pupils are
interested in their work?

15

85

86

14

50

50
50

Do you confer with other teachers
regarding the problems of pupils?
Do you refer to other teachers pupils
whose interests are related to the
subjects that they teach?
Do you encourage pupils to develop
themselves socially?

14. Do you feel that pupils regard you as
a friend?

150

Do you feel that pupils are happy in
your classes?

16 .

Do you have many discipline problems?

50

170

Do you let your pupils have an active
part in planning your work?

79

I

21

TABLE

5 -- Continued

Items

18 .
190
20.

21 .
22.

23.

Do you feel that your pupils are
satisfied with what they are getting
from your classes?

Per Cent
Yes No

50

50

Do you give pupils many opportunities
to make choices?

100

0

Do you individualize your work and
attempt to meet the needs of pupils?

100

0

Do slow pupils sledom become
discouraged in your classes?

50

50

Do you give slow pupils work with which
they can succeed?

57

Do superior pupils have a greater
amount of and more difficult work than
slow pupils?

57

24. Do you encourage pupils with special
interests in your classes to do extra
work in the field of their interests?

25.

28.

86

14

Do you have pupils who come to you
with problems regarding work in your
classes?

100

0

Do bo~h good and poor students come
to you for assistance

100

0

Do you have many pupils who come
to you with out- of- school problems?

29

71

Do you continously integrate guidance
with your class work?

71

29
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of 100 per cent for wanting more free time for guidance activities , and 64 per cent were planning to get more training in
guidance .

This all tended to imply that the staff was highly

guidance minded , to a large extent had received some preparation for guidance , and possessed the basic attitude necessary
for the implementation of an extended program of organized
guidance s ervices .
The first concern of the second main area was"thderstanding Pupils . "

Here again the report was favorable .

three cases did the per cent fall below 50 per cent .

In only
Only

36 per cent of the staff members visited the homes of their
pupils each year .

Only 43 per cent indicated that they made a

practice of adding information to the pupils ' cumula tive records .
Due to the fact that the school does not have cumulative records ,
as such, and that there tended to be a slight misunderstanding
on the part of some staff members in completing this item , one
would conclude that the per cent should have been

o.

Thirty-

six per cent of the staff members disclosed that they used the
results of tests and inventories and this sm~ll per cent tended
to reveal that very little testing was being done or that there
was no org~nized testing program in the school .

The implications

were that if an organized testing program had been in effect,
a larger per cent of the staff members would have been using the
tests results .

On a whole the implications were that the staff

members were putting forth some effort to understand their pupils .
The second division of the second main area was "Occupational Information ."

Again the report was favorable except in
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two cases .

Forty- three per cent of the staff members had

occupaticnal materials in their classrooms or offices and there
was no cooperation with the librarian in securing occupational
information due to the fact that the school had no librarian .
The third division,
out of five cases .

11

Counseling 11 was favorable in two

Twenty- five per cent had special training

for counseling; 21 per cent had conferences of one- half hour or
more with at least

15

25

per cent of their pupils last year, and

per cent had spent much time in counseling outside school

hours.

The indications here were that a great deal of improve-

ment could be made in this area .
The fourth section , "Pr esentation of Training Opportunities, 11
was quite favorable in all three cases , but improvements would
be in order .

Sixty- four per cent indicated that they had

materials describing training opportunities related to their
teaching field ; 64 per cent also indicated that they had specialized in training opportunities in colleges, trades , or other
occupations in their fields ; and 79 per cent indicated that
they had' discussed in class , tiraining op~ortunities related to
their fields .
The last section of the second main area was with "Other
Guidance Activities ."
drop below

50.

In only four of 28 items did the per cent

Forty- three per cent knew how to bring about

better adjustment of pupils who were maladjusted ;

15

per cent

felt sure that their pupils were interested in their work;
29 per cent disclosed that they would rate their own guidance
activities as satisfactory; and 43 per cent revealed that they
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gave superior pupils a greater amount of and more difficult work
than slow pupils .
It was interesting to note that only 29 per cent of the
staff members indicated that they felt their guidance activities
to be satisfactory .

The implications here were that the staff

members .were definitely interested in the improvement of their
guidance activities , otherwise they pobably would have answered
satisfactory to that particular item .
The responses received on this instrument indicated that
the staff's reaction to guidance and preparation for guidance
was quite favorable .

In only a few instances were there some

discrepancies shown but these discrepancies were of a nature
that improvements could easily be made .

The manifestations

here were tha~ ~he staff was ready for an organized program of
guidance services , and tended to bear out the basic assumption
that there was a positive interest on the part of the staff for
the establishment of adequate guidance services .
f

The Evaluation
In general, guidance activities at Ball High School were
moving along a continuum from inadequacy to the minimum or
essential practice .
The indications were , on the basis of revealed student
needs, that the present guidance activities at the school were
not satisfactorily meeting the needs of pupils .
Teachers were concerned with the needs and problems of
pupils and the staff had given some consideration to the purposes
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and organization of guidance , but no organization had been
carried out .

As no counselor was employed by the school and

no organized counseling service was carried on by the school ,
the indications were that competent counseling had not been
cared for .

The counseling that was carried on was done by

homeroom teachers and other members of the staff but lacked
organization .
The school maintained identifying data such as attendance records and scholastic achievement records for each pupil,
but no comprehensive cumulative records containing health ,
psychological, socio- economic , and other essential information
were maintained .

I n order to meet the many and varied individual

needs of pupils , comprehensive cumulative recor ds should be
maintained on each pupil during and after his stay in school .
These records should be accessible to all teachers and each
teacher should be encouraged to use this complete information
about each of his pupils .
The person in charge of guidance had some formaltraining
in the field of guidance but had limited ability in the use and
interpretation of tests , vocational information for youth, and
in the field of mental hygiene .

Since the pupil s indicated

that they were in need of more information concerning their
abilities , interests , occupational opportunities , and occupations
in general , the indications were that a trained counselor was
needed that could use and interpret tests , handle occupational
information , and match pupils aptitudes with their occupational
choices .
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In- service training at the school seemed to be'Bry well
organized.

The indications were that faculty meetings , discus-

sion groups , and individual. conferences were devoted to guidance .
Adequate reading materials were put in the hands of the staff
and summer school courses in guidance were strongly recommended.
With this type of in- service training program in operation in the
school, it should be quite easy for the school to organize its
staff to the extent that they could easily enter into an
extended program of guidance.
The pupils indicated that their problems in the area of
adjustment to school work and school in general were quite
serious .

In order for the school to try and make adjustments

along this line , curriculum changes, where found necessary
along with a good public relations program should be developed.
A more extensive survey of community resources should be

made and a placement service should be organized that would
handle the placement of boys and girls on part- time jobs while
in school , permanent jobs upon leaving school , and in colleges
and training institutions of their choice .

Pupils indicated a

great need in the area of placement and this service should not
be overlooked by the administration .
A more extensive orientation program should be put into

effect by the school .

This program should include orientation

of pupils as they leave the "sending" school and come to the
"receiving" s chool, orientation during their stay in junior
high and high school , and orientation beyond the high school .
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A planned program of follow- up services should be
included in the school guidance progr am .

This program should

include visitations to places of employment and institutions
of higher learning to determine post- high school adjustment .
Each pupil in the school should be counseled regularly ,
and periodic "check- ups" should be made about his plans and
characteristics .

Pupils should be ori ented to each educational

step and assisted to take the next step beyond high school, and
school- leavers should be encouraged to return to high school
for counselo
Summary
Guidance activities at Ball High School were surveyed
with the use of the instrument

11

A Self- Study Guide for High

School Guidance and Counseling Programs .

The survey was made

by five persons including the writer, principal , two other staff
members, and one person not in any way connected with the school .
On the basis of the complete survey , the indications
were that the guidance program ran along a continuum from inadequate to the minimum or essential practice .

The majority of

cases indicated that the minimum or essential practice was the
most prevalent choice .
The staf f ' s reaction to guidance and preparation for
guidance was surveyed with the use of an informal instrument ,
"Check List on Guidance for Teachers , Counselors, and Administrators . "

The principal and thirteen teachers of the school,

including the writer , completed the forms .
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The responses indicated that the staff ' s reacti on to
guidance and preparation for guidance was quite favorable .

In

only a few instances were there some discrepancies shown , but
these discrepancies were of a nature that improvement s could be
easily made .

The findings tended to bear out the basic assump-

t i on that there was a positive interest on the part of the
staff for the establishment of adequate guidance services .
To better meet the needs of pupils , the school ' s guidance
program should include a more extended counseling service ,
comprehensive cumulative records , more and better information
about occupations , higher education and educational and training
institutions, an extended placement service , and finally a
well- organized follow- up service .
The findings in this chapter tended to support the two
basic hypotheses of this study , viz ., (1) that the present
guidance activities of Ball High School were meeting unsatisfactorily the cur rent needs of students , and (2 ) that the
present guidance activities may be classified as incidental
guidance .

CHAPI'ER V

PROPOSED PROGRAM
The reader will recall that the primary purpose of the
present investigation was to evaluate critically the guidance
activities at Ball High School, Seguin, Texas , and to propose
a program of organized guidance services that would meet better
the needs as revealed through the study .
It was revealed in Chapter IV of the study that guidance
was being offered in the school, but was of such a nature that
it was considered incidental guidance .

The indications were

that on the basis of the needs of pupils as revealed in
Chapter III of the investigation, the incidental guidance that
was being offered in the school was not satisfactorily meeting
the disclosed needs .
The reader is reminded that there is a difference between
incidental guidance and an organized program of guidance .

The

indications are that the school has always offered guidance ,
but this guidance has always depended on chance - - the chance
that the pupil came in contact with the suitable , interested
person at just the proper moment .

In this case , the main idea

is to eliminate this chance and develop effective guidance
through the administration of a program of organized guidance
services .
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In organizing these guidance s ervices for the present
school situation , consideration has been given to (1 ) the pur poses of the program , in terms of the guidance aims and objectives ;
( 2) the general roles of all personnel , which included the
superintendent , pr incipal , counselor , members of the guidance
committee , teachers , pupils , parents , and member s of the
community ; and (3 ) the guidance services , as the counseling
service , the individual inventory service , the information
service , the placement service , and the follow- up service .
The Purposes of the Program
It was disclosed in Table 4 , Scale I , of the investigation
that the staff had carefully considered the purposes of the
guidance program , however , the indications were that no definite
set of purposes had been developed.
As a prelude to the consideration of the general roles of
all personnel , and the guidance services, it is essential that
consideration first be given to the aims and objectives of the
guidance program.

The following aims and objectives are here-

with presented .
Guidance a i ms .

Due to the nature of the problems presented

by the pupils , as shown in Tables 1 , 2 , and 3 , the guidance program
must be a s omewhat broad one and be able to handle wide variety
of pupil problems .

It was with these problems in mind that

the following guidance a ims were considered essential .
1.

To assist pupils in adjusting the~selves to
~heir new school surroundings .
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2.

To assist pupils in gaining knowledge of
occupations and occupational relationships .

3.

To assist pupils in making selections of
fields of vocational interest .

4. To assist pupils in making a choice of

courses and electives which will prepare
them for their vocational choices .

5.

For the pupil to realize the relationship
between worthy character and success in
life , and to strive tod3velop those
character qualities essential to all phases
of endeavor .

6.

To assist pupils in the selection of their
curricular andectra- curricular offerings
that will adequately develop their social ,
physical , mental , and educational potentialities to the end that each pupil will be
able to direct himself into the field of
work or advanced study in which he will be
able to render the greatest service and
in which he will find the maximum of
happiness .

7. To assist pupils in obtaining employment
after graduation .

8.

To assist graduates with readjustments
whenever the opportunity presents itself .

Guidance Ob j ectives .

The guidance objectives chosen

for the program are in line with some broad objectives of
education.

It is the position of guidance , in this case, to

furnish the means by which these objectives may be realized .
The objectives are : 1
l o The objective of self- realization .
a.

To develop in the student an understanding
of himself , discover his abilities ,
aptitudes , potentialities , and to develop
and utilize them .

1 Division of Research and Guidance of the Office of Los
Angeles County Superintendent of Schools , Guidance Handbook for
Secondary Schools (Los Angeles : California Test Bureau , 1948; ,
p~ . 10- 11 .
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2

0

The objective of human relationship .
a.

To develop in the student an understanding of how to be " popular with
his peers , 11 to find his proper place
in the home , to prepare for future
family responsibilities and to learn
to enjoy a "rich, full and varied"
social life .

3. The objective of economic efficiency.
a.

To develop in the student an understanding of the type of work for
which he is best fitted ; how he
can secure needed occupational information ; how he can obtain required
training; how he can acquire appropriate work experiences ; how he can secure
a job and succeed in it.

4. The objective of civic responsibility .
a.

To develop an understanding of the
importance of membership on a team ,
in a grade , in a class and in extracurricular youth organizations ; being
a member of civic, church and other
community groups • of participating in
student body, city , state, and national
government ; of the importance of being
a cooperative member of the world
community .
General Rol es of All Personnel

In order for the guidance program to be successful , it is
necessary that all personnel involved, or in any way connected
with the program , give their full participation.

It is quite

natural that before the personnel can give their full participation they must understand their duties and responsibilities .
In no case did this study reveal that these duties and responsibilities had been outlined, therefore , the general functions of
all personnel to be connected with this program are hereby
listed .
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The role of the superintendent .

The functions of the

superintendent may be summed up in one word -- leadership .

In

keeping with current trends the superintendent should recognize
that the guidance program is a "must" and should make every
effort to see that adequate guidance services are furnished
by the school .

To stress the leadership role of the superintendent , the following functions are outlined: 1
1.

To provide active informed leadership through
his personal study of the values , purposes ,
and organization of the guidance program.

2.

To provide through the board of education and
the community , essential personnel , budgets,
and facilities .

3.

To seek , through the board of education ,
adequately trained guidance personnel .

4. To support all school personnel in develop-

ing adequate guidance services and encourages
students in using such services .

5. To keep the community informed concerning

guidance services through continuing publicrelations activities .

The role of the principal .

The principal is theoretically

res ponsible for the school's guidance program .

The superinten-

dent is responsible for the overall leadership of the program ,
but the principal ' s leadership is more direct .

The attitude

of the principal toward the guidance program may be the deciding
factor as to whether or not the program succeeds .

In fact ,

without his full support, the program is almost sure to fail •

. 1Edward C. Roeber, Glenn E . Smith , and Clifford E . Erickson,
Organization and Ad.ministrat ion of Guidance Services (New York :
McGraw- Hill Book Company, 1955),p. 29 .
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His functions may be designated as follows: 1
1.

To provide active, informed leadership through
his personal study of the values, purpose s, and
organization of the guidance program.

2.

To make recommendations to the superintendent
for .the employement of a competent counselor.

3. To assign school personnel to any responsibility
regarding the development of the program, such
as individuals responsible for the occupational
information file or the testing plan.

4. To arrange for the facilities, the teaching

schedule of the counselor, and the non-teaching
duties of the counselor so that adequate space,
time, and acceptance are provided for the counselor.

The role of the counselor.

The counselor urovides profe s-

sional leadership with respect to guidance practices.

He

not

only helps the pupils understand their individual problems, he
also aids t he administrators and teachers in understanding the
needs of the pupils.

Among his general functions, the following

illust rate the scope of his activities: 2
1.

To provide counseling services for all nupils
who desire them or who are referred to the
counselor by other individuals.

2.

To provide technical leadership for the individual
or group which determines guidance policies.

3. To carry out guidance policies.

4. To encourage and assist in the orientation of other
staff membPrs to the guidance services.

5.

To acquaint himself with the individual inventories
of all pupils, occupational information resources,
community resources, and referral possibilities
within the school.

6.

To assist teachers in discovering individual
differences among pupils and in meeting these
individual needs.

1 Ibid., p. 30.
2Ibid.
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7. To systematically collect and organize pupil
data which may assist administrators and
teachers in the improvement of any part of ,
or the total educational program .

8.

To work and cooperate with employers , community
a gencies , and organizations committed to furthering
the welfare of pupils .

The role of the Guidance Committee .

Utilization of a

Guidance Committee for this program is in terms ofthe committee
serving as an advisory group only .

The committee will not be

responsible for the actual policy making .

Some appropriate

functions of the Guidance Committee are as follows :
1.

To study the needs, purposes , and procedures
essential to the further development and
broadening of guidance services .

2.

To assist with the public relations for the
guidance program .

3. To assist in any way possible, with the

carrying out of guidance policies and activities .

The role of the teachers .

The teacher 's role in the

guidance program is very important .

The following teacher

functions indicate the definitive nature of teacher participation in the guidance services : l
1.

To cooperate with the school's administrator and
counselor in carrying out those policies which
are considered essential to the proper development of guidance services .

2o

To provide a psychological climate conducive
to the fullest development of each pupil , thereby
placing pupils at appropriate developmental tasks .

3. To integrate occupational and educational information into their respective subjects .

4. ~o study punils in order to learn and record

pertinent facts about their interests, aptitudes ,
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behavior patterns , goals , values , and the
socio- economic status of the family . These
understandings become the basis for providing
appropriate learning experiences for each
pupil .

?o · To refer pupils with adjustment and planning
problems to the counselor .

The role of the pupils .

The pupil's role in the guidance

program is in terms of his understanding that the guidance
program is in the school for his benefit .

He should become

familiar with the services offered and use them to the fullest .
His functions in the program may be stated as follows :
lo

To berec eptive of the help that he is to
receive .

2.

To feel the need for a change .

3. To want to make a change .

4. To make the change .
The role of the parents.

The parents must realize that

they have an important part to play in the school guidance
program .

They can hinder the program with a lack of under-

standing as to what the program is trying to do or they can
help make the program an effective one by obtaining the
necessary understanding about its purposes .

In fulfilling

their role the parents should attempt :
1.

To understand what the school is trying to do .

2.

To become informed as to the advantage of the
guidance pr ogram.

3. To cooperate in every way with what is prescribed by the school .

4o To take up the problem a.t home .
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The role of the community .

One of the factors that can

help make the guidance program an effective one is the full
cooperation with the program and support of the program by the
entire community .

Since the program must extend from the immedi-

ate school surroundiDgs into the community , this cooperation
cannot go lacking .

The following functions indicate the nature

of community participation in the guidance program :
1.

To become guidance minded.

2.

To cooperate with the school by supplying
job opportunities , assisting with public
relations , furnishing referral personnel , etc .

3.

To set up some form of out- of- school program
in order that the students might be helped
when they are not in school .
Guidance Services

Since the findings of this investigation have indicated
that the guidance activities at the school were not satisfactorily
meeting the needs of pupils , it is the concern of this particular section of the proposal to present the organized guidance
services that will represent the ways in which the school in
general and guidance services in particular may better aid
pupils in their planning and adjustments .
The lack of organized services as shown in Table

4, and

the wide variety of problems presented by pupils in Tables 1 ,
2, and 3, tended to indicate that all five of the basic services
of a guidance program were in need of organization.
These services are organized for a beginning program of
guidance at Ball High School and does not represent the optimum
program, for that must come later over a period of time .
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The counseling service .

The findings of this study impli-

cated that some counseling was carried on by homeroom teachers
and other personnel of the school on a more or less incidental
basis .

This form of counseling had its merits , in that it was

better than no counseling , but the pupils indicated that this
form of counseling did not satisfactorily meet their needs .

To

strengthen the counseling already being carried on in the school ,
it should be more adequately organized and a trained counselor
placed at the head of the service and in charge of the entire
guidance program.
Under this organization , some teachers should be designated
to perform very simple types of counseling, such as giving
information , but only the trained counselor should handle the more
involved types of counseling .
Counseling is characterized by certain features that mark
it as the focal point of the guidance program .
1.

It is a purnoseful learning experience for
the counsel ee

2.

It is a private interview between the counselor
and the counselee .

3.

It is a one- to- one relationship , a relationship
predicated upon the mutual confidence of the
parties concerned and growing out of the
counselee ' s recognition of an existing need
for assistance , and the presence in the school
of an adult who is prepared to provide the
desired assistance .

Counseling has but one major aim : to assist each pupil
in making more effective adjustments to the environment in
which he lives .

It is about the most important service that

is rendered to the individual student .

83
Counseling provides a situation in which the individual
is stimulated (1) to evaluate himself and his opportunities ;
(2) to choose a feasible course of action ; (3) to accept responsi-

bility for his choice; and (4) to initiate . a course of action
in line with his choice . 1
Because counseling is only one of the services of the
guidance program, it cannot be operated in the absence of the
other guidance services .
In order to carry out the counseling service to any
effective degree , a certain amount of time should be allotted
for counseling .

In this particular instance and for this par-

ticular situation, it is recommended that the ratio of about
100:1 be used .

This ratio means that for every 100 students,

a counselor is assigned duties for one period daily . 2

Although

this ratio is not the ideal ratio, it is felt that for a beginning program of this nature it is quite satisfactory for the
first year or two of operation .
Some common problems that may be handled by the counseling
services are listed belowo
1.

Choice of courses and subjects .

2.

Adjustment to the school situation, such as
establishing a feeling of belonging and personal
worth .

3. Evaluating personal assets and limitations in
relation to the requirements of the next
opportunity .

1c11fford P . Froehlich, Guidance Service in Smaller Schools
(New York i McGraw-Hill Book Company, Inc ., 195'6T, p. 201.
2Ibid ., p .

50.
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Placement in part- time and vacation jobs , or
other situations that give promise of furthering the pupil 1 s long- range plans .
Home and environmental problems .
Learning problems .
Problems requiring referral to community agencies
or specialists for assistance not available
through the school ' s guidance program .

8.

Follow- up of the pupil to determine progress in
a prior placement .
Underachieving in school subject(s) .

10 .

Evaluation of physical , mental, emotional , and
at t itudinal handicaps in relation to the pupil ' s
opportunities , plans , and adjustments .

11 .

_Recreational needs and opportunities .

12 .

Listening : giving a pupil an opportunity , or
an extra- class activity that may offer needed
development or adjustive experiences .

13 .

Lack of interest in specific classes or subjectmatter areas , particularly when the subject in
question is germane to preparation in the pupil's
chosen vocati onal area .

14.

Inadequate information about occupational
and educational opportunities and requirements .

15.

Selection of a vocation , exploratory opportunity ,
or an extra- class activity that may offer needed
developmental or adjustive expe~iences .

16 .

Inadequate or excessive participation i n extraclass activities .

17.

Deficiencies in study skills .

18 .

Adjustment needs growing out of feelings of
i nferiority , inadequate social skills , and
deviate behavior .

19 .

Financial problems that present obstacles to
otherwise realistic plans .

20 .

Problems leading to dropping out of school .

21 .

College and t rade school scholarships ,
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loan funds , and other simil ar educational
benefits .
22 .

Encouraging pupils in their development of
special abilities .

The individual inventory service .

Tabl e ·4 shows that

individual records for pupils were somewhat inadequate .

The

study revealed that the only data maintained on each pupil
was the basic identifying data and records of scholastic
achievement .

In order to help the pupil with his problems

that he might make sati sfactory adjustments to his life ' s
situations, and in order for effective counseling to be carried
out, conside rably more information is needed on the pupil .
The individual inventory service represents the means
of gathering data about an individual which tends to distinguish
hiu from other individuals .

This information should be gathered

on all student s in a planned systematic way and should be
concerned with coll ecting data regarding all phases of the
student experiences such as :

physical , academic , emotional ,

social , family and vocational , and home background .
Appropriate use should be made of seven methods of
gathering data as shown below .
1.

A testing program

2.

The interview

3.

Observation and recording of student behavior

4. Autobiography
5. Questionnaire
6.

The case study

7. Cumulative records
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A "testing program11 is a systematic plan for administering,
scoring, and interpreting measures of mental maturity , skills,
achievement, knowledges, interest, personal- social adjustment,
and special aptitud~s .l
The testing program is to be of service to the Administrator, Counselor , Teacher , Student, and Parent . 2
1.

The student is helped to ~rrive, in an objective
manner, at a better understanding of his capabilities, limitations and progress.

2.

The teacher is helped to understand the
capabilities and needs of the individual student
and to make more effective judgments about his
work. In addition the teacher is guided in selecting appropriate materials and procedures for each
class and class member .

3. The administrator is provided with information

concerning educational strengths and weaknesses
of a class , a grade , a school, or the school
district as a whole . Upon occasion the administrator may find such information useful in a
professional interpretation of the school program
to the community .

4. The counselor is provided with basic information

without which any guidance program is inadequate .

?• The program provides information which should

be used in interpr eting the needs of the individual
student to his parents . It is obvious however ,
that the teacher or administrator suppl ying the
information must use judgment and discretion as
to the type and amount of information to release.

A suggested minimum testing program that is believed
to be satisfactory for this beginning guidance progr am follows :
1 Division of Research and Guidance of the Office of Los
Angeles County Superintendent of Schools, Guidance Handbook for
Secondary Schools (Los Angeles : California Test Bureau , 191+8'J,
p. 17.

2Ibid .
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1.

A test of mental ability should be administered

2.

A vocational inter st inventory should be
administered to students in the tenth grade .

to students in the seventh grade and all new
students .

A diagnostic achievement test (providing information about reading , mathematics, and language)
should be administered every two or three years .
The " interview" i s a purposeful conversation , a technique
by which one individual may seek information from another .
For purposes of this section , however, the interview will
be considered as a 'technique for collecting guidance data . 1
The interview may be used by any member of the staff as
a means of getting and giving information .
"Obser·vation" is the process of corning to know the s tudent
and his problems by studying his behavior in particular situations .

The process involves the following : 2

1.

Having a purpose for observation .

2.

Preparing for the observation .

3. Watching for significant behavior .

4. Analyzing and summarizing the observed
behavior .

5. Making a satisfactory record .
The "autobiography" is a device that of"'.'ers the student
an opportunity to express in his own words information not
gained fro~ tests or by other formal means .

The autobiography

lays a foundation for an effective interview between counselor
1 Ibid., p . 36
2 Ibid . , p . 41 .
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and student and since it is a mental hygiene exercise in itself ,
it may enable the student to take a more objective view of
himself and his pr oblems. 1
The " questionnaire" facilitates the work of the counselor
and other guidance persons by : 2
1.

Providing a controlled interview technique
which discloses much necessary information .

2.

Shortening the time necessary in interviewing
each student individually .

3o

Bringing to light the answers to questions
of a personal and social nature regarding
students that otherwise would require much
questioning .

The

11

case study 11 is a careful analysis by school , medical,

and psychological personnel , of an individual 's assets and
liabilities .

Its purpose is to assist the individual in making

a more satisfactory adjustment in school , home , and community .
Two steps are involved :3
1.

Diagnosis -- The student is studied in relation
to his total environment , in an effort to
discover causes for his maladjustment .

2.

Treatment -- An attempt is made , through
cooperative thinking and planning , to outline
treatment appropriate to the student 's needs .

The "cumulative record system" is a plan for recording,
filing , and using information essential to the guidance of
students .

The information usually included in a cumulative

record cons i sts of data related to :4
l ~., p . 47 .
2Ibid., Po 49 .
3rbid., p . 57 .

4

IQ!.g.' p . 620
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1.

Identification of the student .

2.

Health and physical development .

3 . Home and family background .

4. Aptitude and achievement .
5. Curricular experiences .
6.

Personal and social adjustment .

Cumulative records assure a long- term professional approach
to guidance .

They aid the teacher in becoming acquainted with

the students .

Such records facilitate discovery of students

with special abilities or disabilities as well as direct
provision for individual differences.

Cumulative records offer

a basis for confidential reports to outside specialists or
clinics, assist the teacher to interpret student characteristics
to parents, and make possible more complete records to other
schools .
The information service .

In Chapter III, pupils indicated

that they were highly desirous of information about themselves,
what to study in college, what college to attend , what must I
be in life , and many other types of information of this same
nature .

It was revealed in Chapter IV that to some degree this

type of information was being provided for, but again it was on
a more or less incidental basis.

This service , along with the

other services , must be well- organized or it cannot do what it
is supposed to do .
The information service must seek to meet theneeds and
intarest of all pupils , whatever their plans may be, during and
after leaving the elementary and secondary school.

The information
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service embraces every type of infor mation needed by pupils in
evaluating his environmental opportunities .
The service includes the following types of information :
1.

The Orientation Program

2.

Occupational information

3. Educational information

4. Social- economic- cultural information
The

11

orientation program" is a valuable information

giving process .

The program should be well planned and to some

extent be based on the following four criteria :
1.

A good orientation program should familiarize
sixth- grade pupils with junior high school
while they are still in the elementary school .

2.

Adequate provisi ons should be made to help
pupils feel at home the first day at junior
high school .

3.

There should be a definite and carefully
prepared program of orientation anticipating
and meeting the needs of incoming seventh
grade pupils during the first weeks of school .

· 4. A good orientation program should also include
some means of acquainting the parents of new
pupils with the new school .

"Occupation information" should be up- to- date , realistic ,
and accurate information .

It should include trends in occupa-

tions , training facilities , and referral sources , and before any
of it is presented to the pu~ils , it should be carefully evaluated
and label ed for accurate or unbiased information .
Information needed about occupational opportunities should
include , 1 first , general information regarding job requirements,
1 Division of Research and Guidance , QR . cit ., p . 145.
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such as :
Training
2.

Experience
Apti tud·e -- physical, mental , emotional , and social
Punctuality
Unavoidable hazards and work annoyances -- dust ,
smoke , fumes, heat or cold, humidity , grease, and
dirt

6.

Demands -- physical , visual, mental

7. Responsibilities for equipment, product , and
safety of others

8.

Credentials
membership

9.

Clock hours or seasons of work

licenses , Social Security , union

10 .

Place or mobility of work

11 .

Terms peculiar to the occupation

Second , general information regarding broad areas of
employment that have transferable skills and that require related
knowledge and information , i . e ., job families should be included .
Third , specific information regarding fields of work
should also be included .

Such information as :

1.

Trends in various fields .

2.

Trends in various industries .

3.

Pay rates.

4. Opportunities for advancement .
5. J ob specifications .
6.

Benefits , such as sickness and accident, vacation,
pension, and others .

"Educational information" should include information
about the courses being offered in the school along with
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materials on all types of acceptable colleges and other training
institutions in the surrounding region .
"Social- economic- cultural infor mation11 pertains to the
presentation of information to the ~upil about himself as was
obtained by the individual inventory service .
The placement service .

In Chapter III pupils revealed that

they were very much in need of uart- t i me jobs , summer jobs ,
permanent jobs after leaving school , and assistance in entering
college after graduation .

Some placement was being carried on

by the school, but it was on a very small basis and ~as not
meeting the n e ds of the majority of pupils concerned with this
0

particular pr oblem .
The placement service is intended to handle problems of
this nature .
11

It is thatgroup of activities which provides the

follow- through" to the pupil 11 s realistic planning .

Placement

activities should exist at all grade levels and serve the unique
needs of all pupils .
The following are some common placement activities to be
provided :
1.

To group pupils within classes or a single class
in order that they may achieve some skills or
understandings, such as in reading, language , or
mathematics .

2.

To aid pupils in their transfers from one grade
to another or from one school to another .

3. To assist pupils in the selection of school
subjects .

4. To assist pupils in the selection of extra-

class activities in the school or other activities
in the community .

5.

To help pupils find part- time employment .
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6.

To assist pupils in their efforts to enter
college , vocational school , or any other
training institution when they leave school
at the time of graduation or otherwise .
To aid pupils in locating and securing
permanent employment when they leave school
after graduation or otherwise .

The follow- up service .

There was no organized follow-

up service in the school as was disclosed in Table 4 of this
study .
Table

Twenty- one per cent of the staff members indicated in

5 that they had participated in some type of follow- up

study in the school , but this small per cent implies that this
follow- up study was on an individual basis .

These findings

leave room for organization .
The follow- up service is concerned with what happens
to pupils while in school and after they have left school .

It

is interested in their progress with respect to both the guidance
services and the total educational program .
The follow- up service is that series of systematic checks
which are made to determine whether guidance snrvices in particular and the educational program in general are meeting the
needs of the individual pupil .

The philosophy of the follow-up

service should be in terms of all personnel seeing the
follow- up service as composed of a continuous series of modest
follow-up activities at all grade levels, as well as after
pupils leave school , from which they can expect to receive the
kinds of data which are basic to the improvement of guidance
and other educational services .
In order for the follow- up service to function smoothly
all membe~s of the staff must participate actively .

Each

teacher should use follow- up techniques as a means of studying
the impact of subject matter and teaching methods upon pupil
needs .

By means of the follow- up , the counselor may study the

effectiveness of his counseling .

Also by means of the follow-

up the administrator may study the effects of the curriculum ,
procedures, enrollKent , and discipline practices , upon the
pupil ' s behavior .
All follow- up activities should be well coordinatedo
Included below are some example questions to which the followup service should provide an answer .
1.

To what extent are pupils utilizing guidance and
other school and nonschool services ?

2.

What effect have guidance services had upon pupil
planning?

3.

To what extent are pupils achieving up to capacity?

4. To what extent are pupils oriented to the next
grade or new school situation?

5.

What kind of adjustments are pupils making to
part- time , summer , and permanent jobs?
Conclusion

The proposed guidance program that has been presented
symbolizes the organization of the heretofore incidental guidance
activities , that were being carried on by the school , into a
program of organized guidance services .

In the past the pupil

has too often been sent from one place to another for help
with relation to placement problems , adjustment problems ,
orientation problems , and many other problems of a gr oup or
individual nature . These problems are all interrelated problems
and give attention to the total adjustment of the pupil .
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It is important that someone with a thorough understanding of
all aspects of the pupil ' s adjustment , which includes his family
relationships, his ability and interest level , his life plans ,
and his special needs , be placed in the school to head the
guidance program in order for this adjustment to be realized .
For the best results , a high level of professional ability on
the part of each member of the guidance team is highly important .
This implies that there will be a need for additional study
and extensive inservice work within the faculty of the school.
There should be a close integration with the elementary
school.

The movement of the pupil into the seventh grade level

should be as harmonious as possible .

In working in cooperation

with the elementary school , it is important that the high
school guidance worker avoids duplication of effort and utilizes
to the utmost the information coming from the elementary school .
The entire focus of the guidance program operating within
the school setting should be toward improving the instructional
program for each pupil .

Through the information and under-

standing of the trained counselor , the principal should reorganize
the school in a manner consistent with the talents of the staff
and the needs of the children .

The counselor translates this

educational experience for the children into optimum growth ,
utilizing the r esources of the classroom teacher , community
informational sources and cooperating with homes for securing
optimum motivation .
All of this says that the school counselor, with the
guidance services at his disposal , contributes the needed

information to help the administrative and teaching staffs
plan an effective program of education for all of the pupils .
,

This is truly a significant responsibility .

The writer extends

to the school his wishes for success in meeting this challenge .

CHAPrER VI

SUMMARY

The purpose of this study was to determine the need for
guidance, to determine the extent to which the need was being
met under present conditions, and to propose a program of
guidance based upon the revealed need .

More specifically, the

purpose was to evaluate critically the guidance activities at
Ball High School , Seguin , Texas, and to propose a program of
organized guidance services that would better meet the need as
revealed in the study .
The procedure included the use of textbooks and pamphlets
pertinent to the field of guidance and counseling in addition
to certain s elected professional journals such as the Journal
Qf Applied Psychology and the Personnel and Guidance Journal .

Sec ondly , to determine individual student problems , the
Mooney Problem Check List was administered to 220 students
(boys and girls) of grades seven through twelve .
Thirdly , a survey of school guidance activities was made
using a rating scale, viz ., "A Self- Study Guide for High School
Guidance and Counseling Programs

O

11

Fourthly , to obtain staff reaction to and preparat ion
for guidance , a "Check List on Guidance for Teachers, Counselors,
and Administrators was administered to the principal and
thirteen t eachers of the school .
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Fifthly, a critical evaluation was made of the present
guidance activities in the light of revealed student needs as
well as the current guidance activities .
Finally, a program of guidance services was proposed
on the basis of these findings .
In determining the guidance needs of junior high school
and high school students , the Junior High School Form of the
Mooney Problem Check List was administered to the boys and girls
in gra des 7 and 8, and the High School Form of the Mooney Problem
Check List was administered to the boys and girls in grades

9, 10, 11 , and 12 .

The two forms were administered to a total

of two- hundred twenty students of the school which represented

89 per cent of the total enrollment .
The finding of the study revealed a numerous amount of
problems that , from all indications , were of great concern to
the students.

These problems were problems such as , "Choosing

best subjects for next term, " "Wanting to know more about
college, 11

Needing to know more about occupations ," Needing a

job during vacations , " "Wanting advice on what to do after
high school," "Not interested in some subjects , " "Needing
some money for education after high school ," and "Just cantt
get some subjects . "
The implications of these results for the establishment
of a program of organized guidance services were quite dominant
in terms of their degree of meaningfulness and importance .

This

program would aim to satisfactorily help students find solutions
to their many problems , and would strive to meet the needs of
the whole child .
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The findings certainly began to tell us of the many
problems being confronted by the students of Ball High School
and tended to show us the important role that organized guidance
could play in their very i mportant lives .
This investigation tended to supoort the basic assumptions
that the needs of pupils in the school were of such a nature
as to warrant the establishing of a guidance pr ogram, and that
there was a positive interest on the part of the students for
the acceptance of the kind of services an adequate guidance
program could render .
To some degree these findings tended to support the
belief that there is a strong need for the establishing of a
program of organized guidance services in Ball High School ,
Seguin, Texas .
Guidance activities at Ball High School were surveyed
with the use of the instrument

11

A Self- Study Guide for High

School Guidance and Counseling Programs .

The

surveyors were

the writer, the principal , two selected staff members of the
school , and one person not connected with the school .
On the basis of the complete survey , the indications were
that the guidance program ran along a continuum from inadequate
to the minimum or essential practice.

The majority of responses

indicated that the minimum or essential practice was the most
prevalent choice .
The reaction of the staff to guidance was surveyed with
the use of an informal instrument , "Check List on Guidance For
Teachers , Counselors , and Administrators ."

The principal and
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thirteen teachers of the school , including the writer , completed
the forms .

The responses indicated that the staff ' s reaction

to guidance and preparation for guidance was quite favorable .
The findings tended to bear out the basic assumption that
there was a positive interest on the part of the staff for the
establishment of adequate guidance services .
Conclusions
These findings tended to support the two basic hypotheses
of this study, viz ., (1) that the present guidance activities
of Ball High School were meeting unsatisfactorily the current
needs of students , and (2) that the present guidance activities
may be classified as incidental guidance .
On the basis of these findings , as revealed through the
study , a program of organized guidance services that would meet
better the needs of students was proposed .

The pr ogram con-

sidered (1) the purposes of guidance , in terms of the aims and
objectives, (2 ) the general roles of all personnel , i ncluding
the superintendent , principal , counselor , members of the guidance
committee , teachers , pupils , parents , and members of the
community , and (3 ) the five guidance services , vi z ., the counseling service , the individual i nv ent ory s ervice , t he information
service , the placement service , and the follow- up service .
The proposed guidance program that has been presented
symbolizes the organization of the heretofore incidental guidance
activities , that were being carried on by the school , into a
program of organized guidance services .
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